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PREFACE
The first issue of volume 10 of Studies in Linguistics, Culture, and FLT titled 
“Problems and Solutions in Linguistics, Literature, and FLT” contains four 
papers focusing on various aspects of language, literature, and methodology. 

The issue starts with a paper on the use of conjunctions by Luganda speakers of 
English as a second language in Uganda based on an oral and written discourse 
corpus. Dorica Deborah Mirembe and Bebwa Isingoma’s findings come to show 
the differences between the usages of “and” and “but” as sentence openers in 
oral communication as opposed to written discourse samples where there is 
practically no evidence of the use of “and” at the beginning of sentences in the 
corpus. One of the conclusions resulting from their study is the complete absence 
of correlatives such as “scarcely … when” and “no sooner … than”, while at 
the same time the corpus abounds in constructions with the conjunction “if” 
accompanied by mixed tenses. The observations, according to the authors, turn 
out to be a consequence of the structural nativization of English in Uganda.

The next paper by Mihaela Culea and Andreia Irina Suciu deals with some hot 
issues of post-Brexit Britain treated in Ali Smith’s novel Autumn published in 
2016 soon after the British referendum. It showcases British society’s concerns 
related to distress, uncertainty, hard times due to economic crisis, “chaos” and 
mixed feelings, to name but a few. Although autumn is the season for yielding 
the crops, this particular one does not bring joy and great expectations; and yet, 
there is a touch of hope. 

Hana Riani’s paper dwells upon legitimation strategies as an instrument of 
control in society. It analyzes the linguistic devicesused in Ben Affleck’s speech 
before the American House Foreign Affairs Committee on Congo crisis (2011) 
by applying a critical discourse analysis and a qualitative analysis. The author 
argues that the activist relies on issues such as common values deeply rooted in 
US history, cultural traditions and political ideology in his intercourse with the 
audience on the new “war on terror”.

The last paper in the issue titled “Language Competences amidst Corporatization, 
Digital Technologies, and Learning English for Specific Purposes” discusses one 
of the latest tendencies in foreign language teaching related to the involvement of 
new digital technologies in ESP teaching. Tamara Stefanovic, Ana Kazanegra-
Velickovic and Neda Nikolic claim that not only are digital technologies the 
top-notch techniques in the globalized world we live in but that they are used 
quite successfully in educational practices coupled with face-to-face and in-
person communication. Another problem that they also reflect on is related to 
the corporatization of education.
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THE USE OF CONJUNCTIONS AMONG L1  
LUGANDA SPEAKERS OF ENGLISH

Dorica Deborah Mirembe1, Bebwa Isingoma2

1,2Department of Languages and Literature (English Language and Linguistics section) 
at Gulu University, Uganda

Abstract: The study looks at the use of conjunctions among L1 Luganda speakers of English 
as a second language (L2) in Uganda. Using a corpus compiled from oral and written 
discourse, the study found that the conjunction mostly used among L1 Luganda speakers 
of English was “and”, followed by “but”, both of which were marginally used as sentence 
openers, with the written data showing no single incidence of using “and” in this respect.  It 
was also established that a number of English conjunctions were either totally absent or only 
used sporadically in both types of discourse. For example, correlatives such as “scarcely…
when, no sooner…than” were completely absent from our corpus. Substrate influence 
from Luganda has been seen to have a role, not least in the co-extensive use of “although/
though” with “but” in subordination, although analogy appears to work synergistically 
with substrate influence here (see Andersen, 1983). Innovations involving the rejection of 
constructions with the conjunction “if” were observed with regard to what appear to be 
mixed tenses (e.g. If you did not study chemistry at lower levels, you will not understand 
this concept), although in L1 English such constructions are legitimate since they do not 
encode the semantic relation of condition (Swan, 2005). Given that L1 Luganda speakers 
of English are Ugandans, this aspect of the findings in the study lends itself to observations 
made in earlier studies (e.g. Ssempuuma, Isingoma & Meierkord, 2016; Isingoma, 2021) on 
the structural nativization of English in Uganda as well as trends towards endonormativity 
in the sense of Schneider (2007).
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Introduction
This study examines the use of English conjunctions by native speakers of 
Luganda, a Bantu language with the highest number of native speakers in Uganda 
(cf. Uganda Bureau of Statistics, 2016). Abraham and Sadiya (2016) define a 
conjunction as a part of speech that links other word classes. Conjunctions 
are used to connect two words, phrases, clauses or sentences together, in both 
written and spoken discourse. They are linguistic devices that create cohesion 
(Halliday & Hasan, 1976), as they create logical attention and make manifest 
the logical relationship between propositions (McClure & Steffenson, 1980). 
Different scholars have studied conjunctions under various labels; they are 
treated as discourse markers, pragmatic markers, discourse connectors, etc. (see, 
e.g. Blakemore, 2004; Mohammed, 2015). Two broad categories of conjunctions 
exist: coordinating conjunctions (e.g. and) and subordinating conjunctions (e.g. 
if ). Coordinating conjunctions link ideas and entities by showing how they relate 
and indicate that the elements are of equal importance, while subordinating 
conjunctions indicate that one idea depends on another (Quirk, Greenbaum, 
Leech & Svartvik, 1985). The most common coordinating conjunctions are and, 
but and or, while the most common subordinating conjunctions are as, since, if, 
whereas, while, when, after, before, because, that, until (Carter & McCarthy, 
2006). There are also correlative conjunctions such as either…or, neither…
nor, scarcely…when, etc. Conjunctions encode a range of semantic functions, 
the major ones being additive, adversative, conditional, causal and temporal 
(Halliday & Hasan, 1976). 

In Uganda, English is spoken as an L2 and plays different roles. It has been 
an official language right from the time Uganda attained its independence. 
It is used in public, political and social discourses as well as in educational 
institutions as a medium of instruction and evaluation (Nakayiza, 2016). As a 
result, it is a language of prestige and high social status (Isingoma & Meierkord, 
2016). Uganda is a multilingual country, where there are up to 65 indigenous 
ethnic groups and 41 living languages, with Luganda having the largest number 
of native and non-native speakers (Namyalo, Isingoma & Meierkord, 2016). 
Consequently, these languages affect, in one way or the other, the way English 
is used in the country. Isingoma (2014), for instance, observes that the variety 
of English spoken in Uganda results from analogy and influence from local 
languages.

While there are similarities in the way conjunctions are used by native and 
non-native speakers of English, there are usually differences as well (cf., e.g. 
Hinkel, 2001). In Uganda, research shows that L1 speakers of Luganda (and 
other indigenous languages) display divergent linguistic behaviors from L1 
speakers of English in the use of grammatical categories such as the progressive 
aspect and futurity (Ssempuuma et al., 2016; Meierkord & Isingoma, in print). 
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This study lends itself to this dimension of research in a bid to establish 
whether usage divergences involving L1 Luganda speakers of English are also 
extrapolable to function words such as conjunctions. Using both naturally 
occurring data and an elicitation exercise, the present study aims at investigating 
how L1 Luganda speakers of English use both coordinating and subordinating 
English conjunctions. Specifically, the study focuses on the frequency of usage 
of conjunctions, the position of and and but in a sentence, the co-occurrence of 
although/though and but, and the use of the conjunction if in non-conditional 
sentences focusing on tense configurations.  

The use of (selected) conjunctions among L1 speakers of English
Halliday and Hasan (1976), Quirk et al. (1985) and Blakemore and Carston 
(2003) identify four main functions of the coordinating conjunction and in L1 
English, which is said to be the most common coordinating conjunction (Carter 
& McCarthy, 2006). These functions are additive (1a), adversative (1b), temporal 
(1c) and causal (1d):

(1) (a) The British will speak English and the French will speak French.

 (b) He is a medical doctor and he can’t treat a wound.

 (c) The man arrived at four o’clock and greeted us.

 (d) The player scored and the team won.

As Blakemore and Carston (2003) put it, (1d also has the temporal function 
because there is usually an entailment relation between causality and temporality, 
i.e. the scoring by the player preceded the winning by the team. On the other 
hand, the conjunction but is said to have two main functions and one peripheral 
one, i.e. the adversative and additive functions as well as the function encoding 
the meaning except, as in the following examples (2), respectively:

(2) (a) He is a medical doctor but he can’t treat a wound.

 (b) I not only need money, but food too.

 (c) I had no option but to accept the offer.

There have been prescriptions in L1 English that both and and but should not 
be used as sentence openers (McMillan & Weyers, 2010, p.242). However, 
Hasselgård et al.  (2012, p.385) observe that “conjunctions like and, but, or, 
although frowned upon as sentence openers by some prescriptivists, do occur in 
initial position”, while Zinsser (2001, p.74) categorically states that “many of us 
were taught that no sentence should begin with but. If that is what you learned, 
unlearn it.” Crucially, the general trend today is that indeed these conjunctions 
are used as sentence openers in both oral and written discourse (cf. Hasselgård 
et al., 2012).



10 Studies in Linguistics, Culture and FLT - Volume 10, Issue 1. ISSN 2534-952X

The conjunctions although/though and if are used as subordinating conjunctions, 
which means they introduce subordinate clauses, i.e. clauses that cannot stand 
on their own. The conjunctions although and though mean the same thing, i.e. 
they are used to encode adversative (specifically concessive) relations (Quirk et 
al., 1985). However, they differ in the sense that though is used more in spoken 
discourse (Oxford Advanced Learner’s Dictionary). As for the subordinating 
conjunction if, it is used mainly to introduce conditional sentences usually with 
prescribed tenses in the protasis (the subordinate clause, i.e. the condition) and 
the apodosis (the matrix clause, i.e. the consequent clause), as shown in the 
following table: 

Table 1. 
Main tense configurations for conditional sentences

protasis apodosis
Conditional 1 Present simple will + bare infinitive 
Conditional 2 Past simple would + bare infinitive
Conditional 3 Past perfect would + have + past participle

However, there are instances where L1 English grammar allows the use of tenses 
without following the above prescription. For example, the conjunction if can be 
used with a past perfect verb (in the protasis) and would + bare infinitive in the 
matrix clause (apodosis) to show that things that did or did not happen in the past 
have consequences that are still important now, as in: If we had invited her, she 
would mess up everything (English Grammar Today – Cambridge Dictionary). 
Moreover, if-clauses are also used to encode relations other than condition (e.g. 
If you did not study chemistry at lower levels, you will not understand this 
concept). In this case, mixed tenses are used as well. As can be seen, the first 
clause has past tense while the second has the modal will plus the lexical verb, 
because the sentence encodes reason (and not condition), i.e. it means Since you 
did not study chemistry at lower levels, you will not understand this concept (cf. 
Swan, 2005). 

The use of (selected) conjunctions among L2 speakers of English
Norwegian speakers of English have been found to use but as one of the most 
common conjunctions in their discourses (Carlsen, 2010), while Estonian L2 
speakers of English have been found to overuse but, at the expense of other 
adversative conjunctions such as though, as opposed to L1 speakers of English, 
who use a variety of adversative conjunctions (Merilaine, 2015). Similarly, 
Mohamed-Sayidina (2010) found out that Arabic-speaking students use more 
additive words than the English native speakers do. A further study was 
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conducted by Hinkel (2001) with results showing that Japanese and Koreans 
apply the same coordinating conjunctions in English as native speakers usually 
do. Conversely, according to Darweesh and Kadhim (2016), essays of Arab 
speakers of L2 English contained more coordinators than what is usually in the 
writings of L1 speakers of English.  

Further still, Hussein and Mudhi (2014) explore the use of conjunctions by 
Kuwaiti L2 speakers of English. Their findings show that Kuwaiti speakers of 
L2 English overuse additives and causals, while L1 speakers of English use 
adversatives frequently. In addition, Kuwaiti L2 speakers of English do not use 
the various types of conjunctions as L1 speakers of English do. Particularly, 
the Kuwaitis overuse certain conjunctions such as in addition, for, and, but and 
underuse however, though and also. Hussein and Mudhi (2014) argue that L2 
speakers of English, and in particular EFL learners, face some challenges in the 
use of conjunctions.  

There have also been reports on the use of the conjunctions although/ though 
concurrently with but to join two clauses in the same sentence in L2 varieties of 
English such as Black South African English (Mesthrie, 2004, p.969), Nigerian 
English (Jowitt, 1991, p.123) and Indian English (Mesthrie & Bhatt, 2008, p.74), 
as shown in the following examples (3), respectively:

(3) (a) Although I’m not that shy, but it’s hard for me to make friends. 

 (b) Although he is rich, but he is stingy. 

 (c) Though the farmer works hard, but he cannot produce enough.

Although Mesthrie (2004, p.969) states that, in Black South African English, 
“such constructions are especially prevalent in lower sociolects and/or unplanned 
extended discourse”, Jowitt (1991) and Mesthrie & Bhatt (2008) do not specify 
among which sections of Nigerian and Indian L2 speakers of English or in 
which discourse situations such constructions are attested. In contrast, Swan 
(2005, p.511) stresses the fact that as far as the collocation although/though…but 
is concerned in L1 English, “one conjunction is enough to join two clauses – we 
do not normally use two”, meaning that the sentences in (3) above are usually 
regarded as illicit in L1 English. 

An overview of the use of (selected) conjunctions in Luganda
Luganda expresses the additive function using conjunctions such as ne ‘and’, ate 
‘and/in addition’, era ‘and/in addition’, while the adversative function is encoded 
using conjunctions such as naye ‘but’, kyokka ‘but’, newakubadde ‘although/
whereas’, ssonga ‘whereas’ (cf. Sternefeld & Sseguya, 2017). Conditionals 
are expressed using bwe ‘if’, the affix -andi- ‘if’ and ssinga ‘if’ (cf. Sternefeld 
& Sseguya, 2017; Kawalya, de Schryver & Bostoen, 2018). Some sentential 
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examples adapted from Sternefeld & Sseguya (2017, pp.48-50.) are provided 
below (4):

(4) (a)  N-fumba emmere  ate  n-teeka-mu  kamulali. 

  I cook  food  and I put there pepper

  ‘I cook food and add some chili.’

 (b)  Newakubadde  sa-koze  bingi  n-kooye.

  Although not. I work a lot I-tired

  ‘Although I have not worked a lot, I am tired.’ 

Contrary to the norms in L1 English (see Section 2), Luganda allows the 
equivalent of although/though to be used co-extensively with the equivalent of 
but for emphasis purposes, as shown in (5):

(5)        Newakubadde  sa-koze  bingi  naye  n-kooye.

        Although  not. I work a lot but I-tired

  Lit. ‘Although I have not worked a lot, but I am tired.’

  ‘Although I have not worked a lot, I am tired.’

Scenarios such as those in (5) above may be transferred to L2 English for 
speakers with such a configuration in their L1, as Mesthrie (2017) underscores 
the role of substrate influence among L2 speakers of English.

Methods
All the participants in the study were acrolectal (proficient) speakers of English, 
that is, having completed at least 13 years of English education in keeping with 
the International Corpus of English (ICE) requirements (Greenbaum & Nelson, 
1996). We had two categories of participants, namely teachers and university 
students. However, our aim was to document features that cut across these 
speaker groups. In total, 60 respondents participated in the study: 30 respondents 
took part in essay writing and an elicitation test, while the other 30 participated 
in recorded semi-structured interviews obtained from the ICE-Uganda. All the 
participants were L1 speakers of Luganda. 

As already pointed out above, we used three tools to collect our data: (i) semi-
structured interviews obtained from the ICE-Uganda (involving exclusively 
L1 Luganda speakers), which gave us a corpus of 28,816 words of spoken 
data. We later searched the ICE-Uganda corpus for conjunctions using the 
concordancing software “AntConc” (Anthony, 2014). The software is used for 
analyzing electronic texts in order to find patterns in language. (ii) An essay 
writing exercise, where each participant wrote a composition of between 300 
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and 500 words. This gave us written data of 12,000 words (i.e. an average 
of 400 words per participant times 30 participants). Hence, in total we had 
a corpus of 40,816 words. The recordings had already been transcribed (by 
the ICE-Uganda compilation team and we were part of it), while the passages 
were typed. Both were saved as text files so that we could use “AntConc” to 
search for conjunctions. (iii) A grammaticality judgment test, comprising four 
sentences, of which sentence 4 was distractor (see Appendix 11): the test had 
the following instructions: “Read the sentences below and state whether they 
are grammatically correct or not.” As is evident, the test uses the binary scale 
for responses. Despite its possible shortcomings, it has been found to be as 
informative as other judgment scales (Weskott & Fanselow, 2009). The test and 
essay writing were administered in a face-to-face environment and were open-
ended in terms of time. They were supervised so that the participants could 
write naturally without making any consultations. As for the elicitation test, 
the participants were assigned one score for each correct answer. We edited all 
the data from the three tools into frequency counts, frequency tables, and bar 
graphs. In some instances, a statistical significance test was conducted. 

Results and Discussion
The results from both the spoken data and those from the written data (essay) 
are presented below. First and foremost, we look at the frequency of usage of 
English conjunctions by L1 Luganda speakers of English. The figure below 
shows the patterns of usage by our respondents:

Figure 1.  
Frequency of usage

1.  Note that the results for the distractor are not provided nor discussed in the paper.
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L1 Luganda speakers of English used and most often in both the spoken data 
and written data.  Other relatively frequent conjunctions were but, because, as, 
since and so. Yet and if were used only in the spoken data, while for, therefore, 
whenever and so that were only used in the written data. The conjunctions nor, 
both…and, either…or, neither…nor, scarcely…when, not only…but also, unless, 
however, while and whereas were hardly found in either dataset. In terms of 
differences between the spoken and written data, the independent samples 
t test conducted to assess the statistical significance between frequencies of 
conjunctions from the two data types showed no significant statistical difference 
between the stated variables (t (50) = (-0.657)), p = 0.514.  The mean for the 
spoken data counts was (M = 11.12, SD = 20.410) while that of the written data 
was (M = 17.92, SD = 48.725), with a magnitude of -6.808 in the mean difference 
and a 95% CI of -27.617 to 14.002. This means that the predominant tendency 
of using and followed by but and other conjunctions holds for both types of 
discourse. At the same time, the rare or no occurrence of conjunctions such as 
so that, whereas, while, etc. is also observable in both sets of the data.

The prevalence of and in the two datasets is expected, as Carter & McCarthy 
(2006) place it among the most common conjunctions even among native 
speakers of English. On the other hand, Fahkiri (1994) argues that Arabs tend 
to overuse and in their discourse. Similarly, research has shown that many 
L2 speakers of English have a tendency of not using many of the English 
conjunctions, as opposed to L1 speakers of English, who usually use a variety of 
conjunctions (see, e.g. Hussein & Mudhi, 2014; Merilaine, 2015). We should also 
note that while some of the English conjunctions (e.g. and, but, although/though) 
have equivalents in Luganda, others do not have exact structural equivalents. 
Crucially, the English correlative conjunctions are, for instance, realized in 
Luganda with single words. For example, the equivalent of scarcely…when is 
realized with the equivalent of as. Thus, it might not be surprising to see that the 
Luganda respondents did not use such correlatives in their discourse, including 
in the written data, where more formal language was expected. 

The study also sought to find out the occurrence of and and but at the beginning of 
sentences in the discourse of L1 Luganda speakers of English. The results can be 
visualized in the following figure (see raw frequencies in Table 3, Appendix 2):
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Figure 2.  
Position of and and but

The results show that there is a marked preference of using both conjunctions 
in the middle of a sentence, with the written discourse showing total rejection 
of using and at the beginning of a sentence. Specifically, in the oral data, there 
were 22% of occurrences of and as a sentence opener and 46% for but, while in 
the written data there was 0% occurrence of and and 4% for but. As regards the 
middle position, and took 78% and but took 54 % in the spoken data, while in 
the written data and took 100% and but 96%. The relatively higher proportion 
of the occurrence of the two conjunctions as sentence openers in the oral data 
could be attributed to the fact that oral discourse (which in our case involved 
semi-structured interviews) usually has added constituent structures in context 
by an interlocutor in a dialogue (cf. Bowie & Aarts, 2016), i.e. in terms of 
afterthoughts, answers or when laying emphasis on something (Swan, 2005).

We cannot attribute the tendency of rejecting and and but as sentence openers in 
our study to substrate influence, since Luganda allows the use of the equivalent 
of and and but at the beginning of a sentence. Instead, we can state that this 
practice stems from what we can term here as controversial prescriptions in 
what we can call old-fashioned grammar books prohibiting the use of and and 
but as sentence openers. We should know that English in Uganda is mainly 
acquired at school (Isingoma & Meierkord, 2019). While some grammar books 
and usage manuals prescribe that and, but and or cannot be used at the beginning 
of a sentence (e.g. McMillan & Weyers, 2010, p.242), many linguists (e.g. Quirk 
et al., 1985; Zinsser, 2001; Peck & Coyle, 2005, Hasselgård et al., 2012) do not 
agree and have not only provided justifications for starting a sentence with 
those conjunctions, but also they have used such conjunctions at the beginning 
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of sentences in their authoritative writings. Below are some examples (6) of 
cases where authoritative linguists have used but and and at the beginning of 
sentences:
(6) (a) […] converting samples to examples. But they clearly cannot do this on the basis  
      of only a sample or two in a dictionary entry. (Widdowson, 2006, p.viii)

 (b) […], then the whole sentence is true. But as with and, there is a pragmatic  
       requirement…   (Quirk et al., 1985, p.920)

 (c) […] problems of receptive understanding. And there are words which may not  
      show up as being of very common occurrence overall…(Widdowson, 2006, p.vii)

 (d) […] polite conversations with strangers. And some words and structures are  
       mostly used in informal situations…  (Swan, 2005, p.293)

Evidently, the above are simply the tip of the iceberg, as, for example, Postal 
(2010), a renowned American syntactician, has over 100 occurrences of but at 
the beginning of sentences in his 2010 book. And for those who are familiar with 
English linguistics, the works cited in the examples above are well known. For 
example, Quirk et al. (1985) is one of the most authoritative books on English 
grammar, while the examples in Widdowson (2006) are used by Widdowson 
himself in the preface of the Oxford Advanced Learner’s Dictionary, as its 
editor. At the same time, Michael Swan is a well-known pedagogical English 
grammarian and his 2005 work referred to above is one of the most respected 
works on modern English grammar. Thus, familiarity with current advances 
in English grammar is essential to unlearn what could be termed as outdated 
prescriptivist tendencies. It seems that L1 Luganda speakers of English in the 
study either are not aware of the current trends in the grammar of English or they 
are simply exposed to conservative rules, which are still taught by conservative 
or unsuspecting teachers of English. For linguists who use (or advocated the 
use of) and and but as sentence openers, the justification they provide is that the 
use of the conjunctions at the beginning of a sentence directs the addressee to a 
contextual computation in light of the structure in front of them (cf. Zinsser, 2001, 
p.74; Blakemore, 2004). Moreover, the Oxford Advanced Learner’s Dictionary 
defines a conjunction as “a word that joins words, phrases or sentences, for 
example, and, but, or.” Evidently, if such words are to join sentences, then 
they must occur at the beginning of sentences as well. Examples of such usage 
under entries of the conjunctions in question in the Oxford Advanced Learner’s 
Dictionary are as follows (7):

(7) (a) He might agree. But then again he might have a completely different opinion.

 (b) ‘We talked for two hours.’ ‘And what did you decide?’

It is thus clear that many modern linguists have moved away from the prescription, 
but L1 Luganda users of English have largely not moved away from it. 
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Let us now look at some subordinating conjunctions, specifically although/
though and if. Although/though encodes adversativity, while if encodes mainly 
condition but also reason and other semantic relations. We should note that 
although/though occurred two times in our data, with our respondents exclusively 
using the form though only. If we compute the normalized frequency (per 1 
million words) of the occurrence of though in our corpus (with both our spoken 
and written data consisting of 40,818 words), we will get the following results2:

Table 2.  
Attestation of the conjunction though in the entire corpus data

Conjunction Attestation/Normalized Frequency (1 million words)

Though 02 (48.99)

This means that for a corpus of one million words, there would be an 
incidence of 48.99 tokens of the conjunction though in the discourse of 
L1 Luganda speakers of English. Remarkably, we should note that both 
occurrences of though involved its co-occurrence with but. This is 100% 
of the use of though co-extensively with but in our data, which also means 
that in a corpus of one million words, L1 Luganda speakers would use 
though co-extensively with but 48.99 times.3 This depicts a linguistic habit 
that is entrenched in this speech community. While it might be the case that 
not everybody in the L1 Luganda speech community uses this form (see below 
in relation to the results of the grammaticality judgment test), its existence 
among acrolectal speakers of English in the speech community with a highly 
probable rate is revealing. Although English in Uganda is acquired at school (as 
mentioned before), where grammar rules are derived from British English norms 
(Isingoma & Meierkord, 2019), the role of substrate influence can be seen here, 
because Luganda allows the co-occurrence of the equivalent of although/though 
with the equivalent of but, for emphasis purposes (see Section 4). In fact, in the 
grammaticality judgment test (see Appendix 1), up to 53% of the respondents 
stated that the sentence where although and but are used co-extensively was 
correct (see Appendix 2, Table 4).4 Noticeably, we are aware that L1 English 

2. We have used the formula: FN = Fo (106)/C, where FN is the normalized frequency; Fo is the 
observed frequency and C is the corpus size (see Comparing Frequencies for Corpora of 
Different Sizes at https://www.lancaster.ac.uk/fss/courses/ling/corpus/blue/l05_3.htm).

3.  While we did not have although in our data (save in the grammaticality judgment test), 
its patterns of usage would be similar to those of though in this respect, as partly revealed 
by the results of the grammaticality judgment test (see below).

4.  The discrepancy between the results in the grammaticality test and the naturally oc-
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allows although/though to co-occur with other adversative conjunctions in a 
sentence as correlatives, especially yet, still, however, nevertheless, etc. (Quirk 
et al., 1985, p.644). As Andersen (1983) and Mesthrie and Bhatt (2008) have put 
it, substrate transfer is usually facilitated by superstrate languages themselves 
(in our case L1 English). This means that the transfer from Luganda succeeds 
because superstrate English has forms that facilitate it. Thus, since L1 English 
allows the collocation of although/though with a number of other adversatives, 
L1 Luganda speakers of English may end up overgeneralizing that, thereby 
leading them to include adversative but in the collocation, not least since a similar 
collocation is allowable in Luganda. Overall, the co-occurrence of although/
though with but in our data augments discourse on L2 English varieties where 
such a configuration has been reported, e.g. Nigerian English (see Section 3).

As stated in Section 2, the conjunction if in L1 English is typically used to 
encode conditionality, usually with fixed tense configurations. However, there 
are instances where the tenses are mixed and the sentences remain grammatical 
(see Section 2), including when the if-constructions encode other semantic 
relations such as reason. Since English in Uganda is acquired mainly at school, 
where grammar books only concentrate on the three tense configurations shown 
in Section 2, we felt we could find out whether our respondents were familiar 
with cases of mixed tenses in if-constructions. Sentence 1 of the elicitation test 
(repeated here as (8)) deals with this issue.

(8) If Simon didn’t come to work yesterday, he was probably sick. 

In L1 English, the above sentence is grammatical (Swan, 2005, p.256). 
However, only 27% of the respondents (see Appendix 2, Table 4) stated that the 
sentence was correct, as opposed to sentence 3 (see Appendix 1), which was 
overwhelmingly judged correct by 93% of the respondents (see Appendix 2, 
Table 4). The high proportion of rejection of (8) is triggered by the fact that the 
tense configuration does not match what is presented in Table 1 in Section 2, i.e. 
since the subordinate clause has the past tense, the matrix clause should have 
would + bare infinitive form of the main verb. But as can be seen, the verb form 
in the matrix clause in (8) is also in the past. Thus, to many of our respondents, 
that makes the sentence grammatically incorrect. However, in L1 English, such 
a configuration is allowed, as the sentence in (8) does not encode condition; 
rather, it encodes reason. In fact, Swan (2005, p.256) recognizes the fact that 
some users of English usually do not pay attention to tense configurations such 
as those in (8) above. Most of our L1 Luganda speakers of English in the study 
have confirmed Swan’s (2005) statement, by rejecting the felicity of the sentence 

curring data could be attributed to the fact that in the former, the respondents had time to 
invoke the rules acquired at school, while in the latter, such an opportunity was unavailable 
(see also Isingoma, 2021). 
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in (8) due to what they perceived to be a wrong tense configuration. Isingoma 
(2021, p.16) states that “if-clauses that do not encode condition […] are not 
emphasized in Uganda” and this leads to the rejection of sentences containing 
non-conditional if-clauses (due to their varied tense configurations), even if they 
are grammatical in L1 English.

Conclusion
The study looked at the use of conjunctions by native speakers of Luganda 
in their L2 English. Substrate influence from Luganda could be said to be 
responsible for the limited number of conjunctions in the discourse of L1 
Luganda speakers of English since Luganda lacks the equivalents of some 
English conjunctions, especially correlative conjunctions. Luganda is also 
responsible for the collocation of although/though with but, as its grammar 
permits an equivalent configuration. However, this seems to work synergistically 
with overgeneralization triggered by the fact that superstrate English allows 
although/though to co-occur with other adversative conjunctions (albeit not 
but). As propounded by Andersen (1983) and espoused by Mesthrie and Bhatt 
(2008), transfer from substrate L1 into L2 is usually facilitated by superstrate 
languages, which in our case is L1 English.

The rejection by our respondents of an L1 licit form in an if-construction as 
being grammatically incorrect confirms earlier observations made by Isingoma 
(2014; 2016; 2021) regarding similar rejections of L1 English forms by Ugandan 
L2 speakers of English. Specifically, the above studies indicate that Ugandans 
regard the L1 English phrasal verb break up ‘stop classes and start holiday’ 
as an incorrect expression and use break off instead (Isingoma, 2014). Again, 
Ugandans treat a benefactive construction such as I’ll pour you some tea as 
grammatically incorrect and they use instead I’ll pour for you some tea 
(Isingoma, 2016). Similarly, to Ugandans, the L1 English formula for making 
polite requests such as If you will/would accept my suggestion, I will be able 
to move forward is illicit because it does not respect the tense configuration of 
canonical if-clauses, i.e. since the second clause has will + bare infinitive, that 
requires the first clause to have the present simple tense, yet here it has will/
would + bare infinitive (Isingoma, 2021). In fact, this last example is similar to 
what we have observed in the present study as regards the use of if-clauses that 
do not encode condition, where what appear to be mixed tense configurations 
are permitted in L1 English, but these are regarded as ungrammatical by 
L1 Luganda speakers of English. Since L1 Luganda speakers of English are 
Ugandans, it only remains to be seen whether the same practice holds for other 
Ugandans, as is the case for the other L1 English forms that have been rejected 
by Ugandans. Thus, in keeping with Schneider’s (2007) model of the evolution of 
World Englishes, the above linguistic behavior could be looked at as a behavior 
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that tends towards endonormative stabilization, where local norms are accepted 
at the expense of exonormative norms. Kachru (1985) would look at this as a 
manifestation of what he calls ‘norm developing’, i.e. an L2 variety of English 
developing its own norms, which ultimately get conventionalized.

References
Abraham, S. U., & Sadiya, Y. (2016). The use of conjunctions in some African 

languages. Imperial Journal of Interdisciplinary Research, 21(10), 1791-1795.
Andersen, R. W. (1983). Pidginization and creolization as language acquisition. 

Rowley, MA: Newbury House.
Anthony, L. (2014). AntConc (Version 3.4.4w) [Computer Software]. Tokyo: Waseda 

University. http://www.laurenceanthony.net. Accessed 10th September 2021.
Blakemore. D. (2004). Discourse Markers. In L. Horn & G. Ward (Eds.), 

Handbook of Pragmatics (pp. 221-240). Oxford: Blackwell. https://doi.
org/10.1002/9780470756959.ch10.

Blakemore, D., & Carston, R., (2003). The pragmatics of sentential coordination 
with and. Lingua, 115, 569-589. https://doi.org/10.1016/j.lingua.2003.09.016. 

Bowie, J., & Aarts, B. (2016). Clause fragments in English dialogue. In M. 
J. López-Couso, B. Méndez-Naya, P. Núñez-Pertejo & I. Palacios (Eds.), 
Corpus Linguistics on the Move: Exploring and Understanding English 
through Corpora (pp. 256-288). Leiden, Boston: Brill Rodopi.

Cambridge Dictionary (n.d.). English Grammar Today. Retrieved from httpss://
dictionary.cambridge.org. Accessed 18th August 2021.

Carlsen, C. (2010). Discourse connectives across CEFR-levels: A corpus based 
study. EUROSLA Monograph Series, 1, 191-210.

Carter, R., & McCarthy, M. (2006). Cambridge Grammar of English. Cambridge: 
CUP.

Darweesh, A. D., & Kadhim, S. A. H. (2016). Iraqi EFL learners’ problems in 
using conjunctions as cohesive devices. Journal of Education and Practice, 
7(11), 169-180.

Fahkiri, A. (1994). Text organization and transfer: The case of Arab ESL 
learners. IRAL: International Review of Applied Linguistics in Language 
Teaching, 32(1), 78-86.

Greenbaum, S., & Nelson, G. (1996). The International Corpus of English (ICE) 
project. World Englishes, 15, 3-15. https://doi.org/10.1111/j.1467-971X.1996.
tb00088.x.

Halliday, M. A. K., & Hasan, R. (1976). Cohesion in English. London: Longman. 
Hasselgård, H., Lysvåg, P., & Johansson, S. (2012): English Grammar: Theory 

and Use. Oslo:   Universitetsforlaget.



21Problems and Solutions in Linguistics, Literature, and FLT

Hinkel, E. (2001). Matters of cohesion in L2 academic texts. Applied Language 
Learning, 12(2), 111-132.

Hussein, R., & Mudhi, S. (2014). A corpus-based study of conjunctive adjuncts in 
the writings of native and non-native speakers of English. Journal of English 
Linguistics Research, 3(2), 18- 32. https://doi.org/10.5430/elr.v3n2p18. 

Isingoma, B. (2014). Lexical and grammatical features of Ugandan English. 
English Today, 30(2), 51-56. https://doi.org/10.1017/S0266078414000133.  

Isingoma, B. (2016). The use of ditransitive constructions in Ugandan English. 
In C. Meierkord, B. Isingoma & S. Namyalo (Eds.), Ugandan English: Its 
Sociolinguistics, Structure and Uses in a Globalising Post-protectorate (pp. 
201-226). Amsterdam: Benjamins. https://doi.org/10.1075/veaw.g59.09isi.  

Isingoma, B. (2021). Politeness strategies in Ugandan English: Making requests 
and responding to thanks. Brno Studies in English, 47(1), 7-29. https://doi.
org/10.5817/BSE2021-1-2. 

Isingoma, B., & Meierkord, C. (2016). Ugandan English - challenges to, and 
input for, current theories. In C. Meierkord, B. Isingoma, & S. Namyalo (Eds.), 
Ugandan English: Its Sociolinguistics, Structure and Uses in a Globalising 
Post-protectorate (pp. 1-15). Amsterdam: Benjamins. https://doi.org/10.1075/
veaw.g59.01isi.  

Isingoma, B., & Meierkord C. (2019). Capturing the lexicon of Ugandan English: 
ICE - Uganda, its limitations, and effective complements. In A. U. Esimaje, 
U. Gut & B. E. Anita (Eds.), Corpus Linguistics and African Englishes (p. 
293-328). Amsterdam: Benjamins. https://doi.org/10.1075/scl.88.13isi. 

Jowitt, D. (1991). Nigerian Usage – An Introduction. Lagos: Longman, Nigeria.
Kachru, B. (1985). Standards, codification and sociolinguistic realism: The 

English language in the outer circle. In R. Quirk & H. G. Widdowson (Eds.). 
English in the World. Teaching and Learning the Language and Literatures 
(pp. 11-30). Cambridge: CUP.

Kawalya, D., de Schryver, GM, & Bostoen, K. (2018). From conditionality to 
modality in Luganda (Bantu, JE 15): A synchronic and diachronic corpus 
analysis of the verbal prefix -andi-. Journal of Pragmatics 127, 84-106. 
https://doi.org/10.1016/j.pragma.2018.01.011. 

Lancaster University. Comparing Frequencies for Corpora of Different 
Sizes.https://www.Lancaster.ac.uk/fss/courses/ling/corpus/blue/l05_3.htm. 
Accessed 10th October 2021.

McClure, E., & Steffensen M., S. (1980). A study of the use of conjunctions 
across grades and ethnic groups. Research in the Teaching of English 19(3), 
1-48. 

McMillan, K., & Weyers, J. (2010). How to Write Dissertations & Project 
Reports. Essex: Pretince Hall.



22 Studies in Linguistics, Culture and FLT - Volume 10, Issue 1. ISSN 2534-952X

Meierkord, C., & Isingoma, B. (in print). Between first language influence, 
exonormative orientation and migration – future time expressions in post-
protectorate Ugandan English. English World-Wide.
Merilaine, E. (2015). The frequency and variability of conjunctive adjuncts in 

the Estonian-English interlanguage corpus (Unpublished Master’s thesis). 
University of Tartu, Estonia.

Mesthrie, R., & Bhatt, R. M. (2008). World Englishes: The Study of New Linguistic 
Varieties. Cambridge: CUP. https://doi.org/10.1017/CBO9780511791321.  

Mohamed-Sayidina, A. (2010). Transfer of L1 cohesive devices and transition 
words onto L2 academic texts: The case of Arab students. Relc Journal, 41(3), 
253-266. https://doi.org/10.1177/0033688210380569.  

Mohammed, S. A. (2015). Conjunctions as Cohesive Devices in the writings 
of English as Second Language Learners. Procedia: Social and Behavioral 
Sciences, 208, 74-81. https://doi.org/10.1016/j.sbspro.2015.11.182.  

Nakayiza, J. (2016). The sociolinguistic situation of English in Uganda: A 
case of language attitudes and beliefs. In C. Meierkord, B. Isingoma & S. 
Namyalo (Eds), Ugandan English: Its Sociolinguistics, Structure and Uses in 
a Globalizing Post-protectorate. (pp.75-94). Amsterdam: Benjamins. https://
doi.org/10.1075/veaw.g59.04nak.  

Namyalo, S., Isingoma, B., & Meierkord, C. (2016). Towards assessing the space 
of English in Uganda’s linguistic ecology. In C. Meierkord, B. Isingoma & S. 
Namyalo (Eds.), Ugandan English: Its Sociolinguistics, Structure and Uses in 
a Globalizing Post-protectorate. (pp.19-50). Amsterdam: Benjamins. https://
doi.org/10.1075/veaw.g59.02nam. 

Oxford Advanced Learner’s Dictionary – Ninth Edition: Oxford, OUP.
Peck, J., & Coyle, M. (2005). The Student’s Guide to Writing. New York: 

Palgrave MacMillan.
Postal, M. P. (2010). Edge-Based Clausal Syntax: A Study of (Mostly) English 

Object Structure. Cambridge, MA: MIT Press. https://doi.org/10.7551/mitpre
ss/9780262014816.001.0001. 

Quirk, R., Greenbaum, S., Leech, G., & Svartvik, J. (1985). A Comprehensive 
Grammar of the English Language. London: Longman.

Schneider, W. E. (2007). Postcolonial English: Varieties around the World. 
Cambridge: CUP. https://doi.org/10.1017/CBO9780511618901. 

Ssempuuma, J., Isingoma, B., & Meierkord, C. (2016). The use of the progressive 
in Ugandan English. In C. Meierkord, B. Isingoma & S. Namyalo (Eds.), 
Ugandan English: Its Sociolinguistics, Structure and Uses in a Globalizing 
Post-protectorate (pp.174-199). Amsterdam: Benjamins. https://doi.
org/10.1075/veaw.g59.08sse. 



23Problems and Solutions in Linguistics, Literature, and FLT

Sternefeld, L., & Sseguya, N. F. (2017). A Luganda Grammar. https://
learnluganda.files.wordpress.com/2019/07/luganda_grammar_2017.pdf. 
Accessed 15th July 2021.

Swan, M. (2005). Practical English Usage. Oxford: OUP.
Uganda Bureau of Statistics. (2016). National population and housing census 

2014.http://ubos.org/onlinefiles/uploads/ubos/NPHC/2014%20National%20
Census%20Main%20Report.pdf. Accessed 17th July 2021.

Weskott, T., & Fanselow, G. (2009). Scaling Issues in the Measurement of 
Linguistic Acceptability. In S. Featherston & S. Winkler (Eds.), The Fruits 
of Empirical Linguistics, Volume 1 (pp. 657-674). Berlin, NY: Mouton de 
Gruyter. https://doi.org/10.1515/9783110216141.229. 

Widdowson, H. W. (2006). Foreword. Oxford Advanced Learner’s Dictionary. 
Oxford: OUP.

Zinsser, W. (2001). On Writing Well: The Classic Guide to Writing Nonfiction. 
New York: Quill-Harper Collins Publishers. 



24 Studies in Linguistics, Culture and FLT - Volume 10, Issue 1. ISSN 2534-952X

Appendix 1.
Read the sentences below and state whether they are grammatically correct 
or not.

1. If John didn’t come to work yesterday, he was probably ill.

………………………………….

2. Although John is an intelligent boy, but he is very stubborn.

…………………………………

3. If John didn’t eat lunch, he would be hungry now.

………………………………….

4. Although John but an intelligent boy, he is very stubborn.

………………………………… 

Appendix 2.

Table 3. Position of and and but for Luganda speakers

Spoken data
beginning % middle % Total

and 17 22 62 78 79
but 25 46 29 54 54

Written data
beginning % middle % Total

and 0 0 242 100 242
but 3 4 66 96 69

Table 4. Grammaticality judgment test

Sentence correct
correct 

% incorrect
incorrect 

%
not 

provided
not 

provided %
Sentence 1 (if) 8 27 17 57 5 17

Sentence 2 
(although...but) 16 53 11 37 3 10

Sentence 3 (if) 28 93 00 00 2 7
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Introduction
Nominated for the 2017 Man Booker Prize, Autumn (2016) was seen by critics 
as the first Brexit novel (Rau, 2018, p. 36). Also pertaining to Brexlit1, as 
announced in the abstract of this article, the novel appeared in the post-Brexit 
period, reflecting the associated tensions in the British society of that time. It 
is the first novel of Ali Smith’s Seasonal Quartet, a series whose titles allude 
to the possibility of making connections between the character of nature, with 
its seasons, and the nature of human life in society. While there are cyclical 
phenomena in human life as there are in nature, this cyclicity may not always 
involve positive aspects. It is, indeed, the case of Autumn, the season in the title 
indicating that, unfortunately, negative aspects in society, economy and politics 
have followed a cyclical pattern and have determined the extant situation. At the 
same time, the public decision that ultimately meant a break (from Europe, from 
a string of connections) was unfortunately based on already existing cleavages 
in society, in the internal fabric of the UK as such.

Though autumn should indicate a time of harvesting the crops of summer, the 
fruits appear to be bitter, and its AE correspondent, fall, seems to represent 
better the state in which the British society finds itself. The novel foregrounds 
numerous socio-economic difficulties largely attributed to the political 
mismanagement in the period following the public referendum vote that decided 
UK’s withdrawal from the EU, in spite of existing differences of opinion on 
the matter. Smith does presents a UK that seems to be in its autumn or late 
years, perhaps gloomily predicting an irreparable crisis, in postmodern vein 
but, in line with the metamodern2 spirit, there are touches of hope and dreams 
of unity. Cutting and pruning in autumn prepare vibrant growth in spring, so 
expectations of revival may be envisaged even though, for the time being, the 
leaves of discontent fall and the image created looks bleak. 

Just as decay and deciduousness are specific to nature in autumn, there is 
rupture and disintegration in the British communities, as well. Daniel Gluck, 
the male character from the novel, feels the imminence of death on a personal 
level, yet collectively there is also a feeling of damage and disintegration. For 
Daniel, there still is escape: in nature, by the power of imagination, where he 
feels transformed and young again, but for the others, escaping in nature is 
not possible, living a life of desolation and grimness. On the streets, in civil 
institutions, there is only dismalness and widespread apathy following the 
Brexit vote.     

1.  A term coined by Kristian Shaw in Brexlit. British Literature and the European Project. 
London: Bloomsbury Publishing, 2021.

2.  For explanations of the concept of ‘Metamodernism’ see Vermeulen and van den 
Akker (2010).
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Lack of morality and sincerity in the world of politics, along with inconsideration 
for the people have largely contributed to the social fracture depicted by Smith. 
The common people feel divided, they suffer the deception of having been lied to, 
they can no longer feel the communitarian spirit, rupture is manifested through 
forms of indifference, disconnection, and even through rejection, racism and 
discrimination. Disconnection does seem to be a key-word in recent British 
history regarding its relation to Europe and, consequently, its internal condition. 
Britain’s relations to the EU and, by extension, to Europe, have always been 
complicated (Ellison, 2005, p. 517), even strained, in matters of integration and 
unity which, together with other topics, have paved the way for the referendum. 
The topic Britain and Europe has always been a sensitive one, and after its 
accession to the European Community in 1973 Britain has been called “an 
awkward partner” (Rollings, 2014, p. 339). Some years before the referendum, 
the relation continued to be tense, with Britain calling for a radical revision of 
EU’s expenditure, on a general background that disclosed Britain’s reluctant 
attitude regarding economic and monetary union. 

Resisting integration and unification on a range of issues, Britain has transferred 
this attitude to its own society, so it is perhaps no wonder that cleavage exists 
in the British society itself, among its communities. An echo of Winston 
Churchill’s words, the recent events concerning the relation between Britain 
and Europe have culminated in discussions on Britain’s path from “being ‘with 
but not of’ Europe to being, arguably, ‘of but not with’ Europe” (Ellison, 2005, 
p. 532). This is because the continuing presence of the past suggests that the 
inauspicious season we are witnessing is inevitably part of a cycle unfolding 
in time, of a “logic that has been unfolding in the United Kingdom since the 
election of Thatcher in 1979. (…) The intense focus on 2016-17 loops back 
repeatedly to absorb the longer history of our present – the historical presence 
of the past” during a “revolutionary time” (Boxall, 2019, p. 288) Not only does 
such a momentous event bridge the gap between the past and the future, but it 
also assists our understanding of the present, closing this gap precisely because 
it has been prepared by an accumulation of facts and attitudes. 

Firmly rooted in ‘now’, the novel repeatedly points out that “this ‘now’, however 
strange it may feel to us, may only be yet another crisis in a long human history 
of conflicts and cataclysms: ‘the worst of times. Again’. (p. 1) This was not the 
first time a nation found itself divided.” (Rau, 2018, p. 37) 

Social division and communitarian (dis)unity 
Although fragmentation also applies to other aspects regarding the narrative 
in The Accidental (2005), an earlier novel, the following praise from the Daily 
Telegraph of 21 May 2005 confirms the author’s literary engagement with the 
postmodern concept of disintegration. This novel, too is “grounded on the idea 
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of fracture – a fissiparous splintered artefact” (Bradford, 2007, p. 74). From the 
beginning of Autumn, a sense of falling apart, together with decay, brittleness 
and death loom over, yet there is a sense of acceptance or even resignation. The 
noun “harvest” appears in two of the three mottos, the verb “to harvest” appears 
in part 1 in a song sung by Daniel, yet it is left unexplained; perhaps there is 
little “to harvest” (Smith, 2016, pp. 3-4), as the consequences of separation are 
unpleasant: after Brexit, the country is split into two, heavily polarised and 
confused, bringing to the surface many of the crises affecting the society, 
including an “affective” (Horton, 2014, p. 16) one.

Social alienation and lack of rapport have become apparent: people at the Post 
Office share the “uncommunal communal chairs” (Smith, 2016, p. 18), not 
talking to each other or interacting in any way. The set of shared values they 
once had and cherished is now gone. Communal harmony and solidarity left 
way for internal division in society resulting from people’s attitude to the Brexit 
problematics, taking two opposing views as Remainers or Leavers. Community 
relationships are now severed and silent and even manifest conflict dominates 
the social mood. The sense of community itself is broken, contradicting Huxley’s 
“community” words (Smith, 2016, p. 17), presenting a situation in which people 
live together and yet (are) terribly alone and indifferent to each other. Devoid of 
cooperation, these shared public spaces become spaces of solitude.   

Rating Smith a postmodern novelist, especially due to her employment of point 
of views, Monica Germanà (Acheson, 2017, p. 5) refers to other novels written 
by Smith, but which can be connected with Autumn. In The Accidental (2005), 
the lack of authentic bonds within the family is a reflection of the larger “sense of 
fragmentation, solipsism and isolation” (Acheson, 2017, p. 6) shared by societies 
worldwide. In Autumn, neighbourhoods are grim and the lack of conviviality 
further entails lack of solidarity. No longer being close-knit, communities are 
dismantled, which corresponds to lack of warmth, cooperation and harmony. 
Attachment is missing, people’s interests and attitudes are no longer unified by 
common strands, their social values are now overtly different, so the sense of 
community itself is under threat. To give but a few examples, at the post office, 
people are not talking to each other, things are announced to fall apart from 
the first page of the book, the village where Elisabeth’s mother lives is “in a 
sullen state” (Smith, 2016, p. 53), fences are built enclosing former common 
land (Smith, 2016, p. 55), and “half the village isn’t speaking to the other half of 
the village” (Smith, 2016, p. 54).

Division and separation exist on multiple levels: within the self, within the 
family, within local communities, on the island, between the UK and the EU. 
Disunion is also relevant to discussions on the notions of national identity and 
the Britishness concept: the former is split, the latter appears to be no longer 
valid, so the focus is on Englishness along with the protection of the other 
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“ness-es” on the island instead. The former cohesive sense of nation being 
split, communities are fragmented, and this has repercussions at the level of the 
individual, and also negatively affects his/her private self. Although Elisabeth, 
the main female character in the novel, understands society has gone through 
a profound transformation and that she can never trust the words “Wisdom. 
Justice. Compassion. Integrity” heard from politicians and the media, she 
realizes she must adapt and overcome the state of confusion all this has caused 
her, as she ponders: “Who am I? Where am I? What am I?” (Smith, 2016, p. 
202) It all came along with a sense of displacement, which can be removed by 
rediscovering the (lost) sense of belonging:      

She rubbed the condensation off the mirror, stood in the echo of herself just 
standing in a bathroom. She looked at her blurred reflection.

Hi, Elisabeth had said down the phone to her mother next morning. It’s me. 
At least, I think it is.

I know exactly what you mean, her mother said.

Can I come and stay at yours for a bit? I want to get some work done and to 
be a bit closer to, uh, home. (Smith, 2016, p. 198)

Supporting symbols reinforce the recurrent ideas of separation, confinement, 
and enclosure within the island or ideas concerning Britain’s relations with 
Europe. The fence and the line suggest the existence of demarcations and 
boundaries of all sorts, from physical to ideological, ethnic, and political. Along 
with breaking the ties within and between communities, barriers were put in 
place or strengthened. There is, denotatively, a divide at the post office, while 
its significance goes much deeper than what this physical object represents, an 
object of separation that is normally found in such institutions, for reasons like 
privacy and maintenance of order. It is the sense of separation, disunity and 
estrangement it alludes to, in public spaces where sharing is no longer valid. 

There are also other public spaces which are no longer public or where access is 
restricted. The enclosure of common land depicted in the novel also suggests a 
limitation of rights, of freedom, which is hard to accept, as Elisabeth’s mother 
laments:

That’s where the new fence has gone up, she says. Look. 

She is pointing to the word common in the phrase common land. 

Apparently a fence three metres high with a roll of razorwire along the top 
of it has been erected across a stretch of land not far from the village. (Smith, 
2016, p. 55)

The bonds of social communion are fractured, ideological and emotional 
frontiers exist between members of the society, and England’s ties with the 
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world are broken, too. Furthermore, communities are fenced off, are broken into 
two opposing parts, and access to certain places is granted only to the extent 
agreed by an obscure institution, as it happens on the now privately owned land 
where a security agent warns her she is “in direct contravention” (Smith, 2016, 
p. 141), without knowing who owns now a formerly shared public “landscape”. 
Elisabeth is almost assaulted by a security agent when daring to walk along the 
fence line of a former common land area, now privately owned for some dubious 
purposes. In an act of defiance, she satirically unmasks his own imprisonment 
while living in a state of deception and servility as opposed to her freedom to do 
what she thinks and what she wants: “It looks from here like you’re in prison.” 
(ibid.) 

On the whole, various types of visible and invisible barriers separate and divide 
communities, the repetition below enforcing the pervading sense of separateness 
at all levels of the English society:

All across the country, the country was divided, a fence here, a wall there, a 
line drawn here, a line crossed there,

a line you don’t cross here,

a line you better not cross there,

a line of beauty here,

a line dance there,

a line you don’t even know exists here,

a line you can’t afford there,

a whole new line of fire,

line of battle,

end of the line

end of the line, 

here/there. (Smith, 2016, pp. 59-61)

Brexit caused or, better said, deepened community scission, as the lack of 
communitarian spirit is not new to Elisabeth’s mother. Now, people in her 
village no longer communicate, as they “either look down, look away or stare 
her out. People in the shops (…) speak with a new kind of detachment.” (Smith, 
2016, pp. 53-54) Equally, they regard each other “with a new kind of loftiness.” 
(Smith, 2016, p. 54) Now that the vote clearly revealed two strong opposing 
parties, people are indifferent to each other and show a sense of superiority. 
Moreover, “half the village isn’t speaking to the other half of the village”, which 
only adds to the already existing community fragmentation since “no one in the 
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village speaks to her anyway or ever has despite the fact that she’s lived there 
nearly a decade now.” (Smith, 2016, p. 54).   

Living in a divided and discordant society dominated by feelings of disdain 
towards the others, and equally scorning the political world which has failed to 
deliver its promises, the dominant mood of the English people is that of silent 
acceptance and resignation. A week after the Leave vote, the village where 
Elisabeth’s mother lives is in a “sullen state” (Smith, 2016, p. 53), feeling 
resentment and repression. However, the bad weather is an omen of approaching 
hard times. Open protest and reaction are seen in the characters of Elisabeth and 
her mother, each in her own way, motivated by different reasons. Elisabeth’s 
mother’s protest is physical and violent, as she throws objects of the past in 
the face of an unsatisfactory present, with its many obstructing fences, thus 
symbolically opposing the sense of difference and separation existing in her 
present society by the force of the past, with its forgotten values. At the end of 
the novel, she literally throws a barometer, which symbolizes change, in the 
fences (now there were two) demarcating the former common land. 

Her mother’s maintenance of the bonds with the past and the sense of unity is 
suggested by her participation in a TV show where people appreciate antiques. 
Visiting an antique shop, which houses thousands of objects form the past, one 
has the impression of looking at “a huge national orchestra biding its time” 
(Smith, 2016, p. 219) to play the symphony of the past. However, in postmodern 
deconstructive spirit, there is a hint that allegiance to the past, which is what 
Leavers promoted, may be misleading, since while looking for what “you think 
is going to be history” you may actually find “endless sad fragility” (Smith, 
2016, p. 218) in a past which may have been reconstructed to look like “the real 
thing(s)”. (Smith, 2016, p. 220)

She also vocally adheres to the Remain feeling, showing her attachment 
to Scotland, where these feelings were stronger. Though she values the past 
and protests against forms of division and separation, she also proves to be 
open-minded, embracing the new in relation to human connections. A possible 
interpretation is that, extending this to national politics, Smith believes in the 
combined working of the (best of) the past without rejecting the possibilities 
opened by new connections and networks.  

Elisabeth’s reaction is of a more symbolical and intellectual nature, directing her 
biting linguistic sarcasm toward absurd norms and rules in public civil services 
and against prejudices and conventionalities of the academia, her openness 
being suggested by Daniel’s interpretation of her surname, Demand, apparently 
meaning “de monde”, of the world (Smith, 2016, pp. 50-51). Far from being 
subservient, Elisabeth resists being manipulated and subverts the authority of 
the system when, for instance, at the Post Office, after so many bureaucratic 
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impediments, she insists on having her documents sent to the Passport Office 
at her own risk.   

Public service hindrances, or who is wrong in the head? 
Just like in the case of politicians, the civil service system, part of the state’s 
administration, is associated to the apparatus that is in charge of the nation 
and rules it. Also connected to the Establishment, the elite group that exercises 
power and has an effect on policies of the day, the civil service is also resistant 
to change. Elisabeth’s play with words regarding “the power of suggestion” and 
“the suggestion of power” (Smith, 2016, p. 26) wittily ironizes the absurdity 
of a system that holds the power or just thinks it does, while obviously being 
ineffectual and obsolete.   

The inefficient civil services add to already existing problems and further 
deepen social tensions. The rapid service at the Post Office is not rapid at all, 
Elisabeth sadly finds out, at the beginning of the novel, with long waiting 
times that make the excessively complicated administrative policies, based on 
numerous stipulations, seem unbearable and utterly inhuman. Administrative 
absurdities, excessive papers, futile conventions, indifference and insensitivity 
towards the fellow-citizens border on the absurd. Elisabeth’s photo for her new 
passport seems to be misfit, which makes her face the wrong size, her head the 
incorrect size, then her eyes the wrong size, which makes her feel as if having 
done something wrong or illegal. Thus, it appears it is unsuitable or abnormal 
to be smart, demanding, yet very normal and relaxed, as you may risk being 
ill-doomed by society, or accused of some crime, and this is what Elisabeth 
feels. On the one hand, this signals that the representatives of this system treat 
people in a biased way, assuming from the start that they have done bad things. 
On the other hand, it shows that there is a huge divide between normal people’s 
wishes, expectations and actions and the state administration, which treats its 
citizens badly.   

Bureaucracy serves as a hindrance to simple services for citizens rather than as a 
facilitator. Elisabeth faces the idleness of civil servants who are busy to allocate 
numbers to non-existent customers. Besides their continuous fault finding and 
despondency, Elisabeth also spots the corruption involved: the Post Office 
collaborates with a photographer and thus forces citizens to buy their services. 
The civil servants have perfectly attuned themselves to the insensitiveness of 
the system: they feel in charge, show despondency and indifference and see evil 
where there is only stark normality. However, their attitude seems to indicate, 
as suggested by Elisabeth’s play with words, that beauty is a thing of the past, 
whereas the new world is anything but brave and agreeable. Reversing the 
intertextual reference from Huxley’s Brave New World, Elisabeth expresses 
regret at people’s lack of courage along with their lack of moral and mental 
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strength to face difficulty and absurdity in the new world, and attributes bravery 
to the former times of a “brave old world”. (Smith, 2016, p. 29)  

Besides the glitches mentioned concerning the public administration, Smith 
also signals the deficiencies in other free services for citizens, such as the 
medical system. Here, too, problems are not solved because of papers, a printed 
utility bill being a better identification document than a library card from one’s 
workplace. Confidential data or identification papers seem to be more difficult 
and pressing conundrums compared to health issues.  

Socioeconomic change and hardship
Between 1939 and 2000, shifts in the structure and ownership of economy, 
patterns of employment, levels of investment and experience of industrial 
relations contributed to reductions in the country’s growth potential (Pemberton, 
2005, p. 193). With manufacturing in decline, services have gained in importance, 
and changes and fluctuations were recorded in areas regarding nationalization, 
Britain’s international trade, employment and expansion of workforce, income 
levels, or consumption rates. However, on the whole, economically speaking, 
comparing the beginning of the twentieth century with its later years, one can 
notice that changes have led to improvements (ibid., p. 180). Without being able 
to match the economic achievements of its imperial times, recording a steady 
decline in comparison to that age, the end of the twentieth century’s major 
anxieties revolved around a weakened economic performance, political and 
constitutional problems, the loss of empire, the non-competitive character of 
British society, overspending, overmanning, the problem of balance of payments, 
poor management, restrictive practices, low investment, low productivity, and 
the behaviour of political elites (Oakland, 2005, pp. 5-11).

The novel does not delve deep into the problematics of poverty and financial 
scarcity or matters of social class as, for instance, Sue Townsend does, in The 
Queen and I (1992), in which a demoted monarchy painfully experiences the 
hardships of the underclass and the working class lives in difficult conditions, 
too. Still, it exposes the difficult social situation of intellectuals, confirming 
that socioeconomic insecurity does not affect only the lower levels of the social 
ladder. Elisabeth Demand (our emphasis) is a lecturer living on a limited budget 
and having little hope of ever having her own house, while also being temporarily 
employed in a university. Her mother thinks she is “living the dream” (Smith, 
2016, p. 15), perhaps hers, not exactly Elisabeth’s, given that “the dream means 
having no job security and almost everything being too expensive to do and 
that you’re still in the same rented flat you had when you were a student over a 
decade ago”. (ibid.)
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Despite her unstable social status as an academic, she has a free spirit and a 
sharp mind, permanently broadening her horizon due to extensive reading and 
her interest in the arts. As if representing the voice of young intellectuals like 
her, she is demanding a better life and more social stability. Additionally, she sets 
high standards for herself and the others, and she also has the courage to speak 
her mind and say the truth, in order to fight convention and ridiculousness.

In an age influenced by social and economic factors that have transformed 
modes of production and consumption, the decline of manufacturing and the 
rise of the services industry have affected the uses attached to public spaces, 
which are now managed for profit. Smith reveals the central role of consumption, 
reuse and trade in contemporary times. In the age of consumption, new uses 
are given to old buildings, which are exploited for profit, as it is the case of the 
commercialization of old buildings that served common municipal uses. The 
old Post Office building is now used by private traders, as a chain store, now 
part of the business cycle. The sense of lost greatness in favour of business-
making also defines the former grand municipal building, now a store selling 
clothes and perfume. This recycling of the old buildings mirrors the shifts in 
economy and society towards intensive commercial practice and further speaks 
of people’s changed attitudes regarding the use of this public space along with 
their enhanced individualism. It shows the effect of consumerism on towns and 
the subsequent changes given that “something that inherently belonged to the 
townspeople has now been commercialized and became a consumer market” 
(Simkova, 2020, p. 269).

Immigration issues: “You lot are on the run and we’re coming after you”
The evolution of Britain after WWII needs to be understood taking into account 
the contribution of migrants (Panayi, 2014, pp. 247-248), despite general hostility 
showed towards them. After the 1970s, citizens of the EU coming to Britain 
have formed an important group of migrants. Occupying mostly jobs the British 
themselves did not want to do or could not do, legal and illegal immigrants 
have been important contributors to British economy and society. The medical 
sector is one of the domains to which migrants have contributed significantly, 
and which is also mentioned in the novel. Realizing the threat concerning their 
future after Brexit, Elizabeth ponders that “she hasn’t so far encountered a single 
care assistant here who isn’t from somewhere else in the world” (Smith, 2016, p. 
111). Confirming this apprehension, BBC reports in 2017 revealed that 

nurses from the European mainland had been turning their backs on the 
UK. There had been an 89 per cent drop in the numbers signing up to work 
in Britain in the year after the Brexit referendum, as compared to the year 
before. On top of that, there had also been a 67 per cent rise in the number 
of EU nurses and midwives leaving the register – this was almost certainly 
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because so many more than before were now leaving the UK earlier than 
they otherwise might. They felt that they were not wanted, even though they 
knew that they were very badly needed. (Dorling & Tomlinson, 2019, p. 
180).

After WWII, political efforts to control immigration have been constant, though 
the approaches of political parties have differed, and recent history shows that 
the integration of migrants is still problematic, as “ethnic segregation, lack 
of friendship with members of different groups” and “endogamy” still exist 
(Panayi, 2014, p. 252).

Immigration from Britain’s former colonies, along with that from other European 
states, has continued to be a matter of concern for recent British history. Mostly 
conceived as a threat to the British “ethnically homogenous nation” (Webster, 
2005, p. 106), migration has constituted a hot topic, adding to the issues used 
as pro-Leave factors. The necessity to reduce immigration was one of the most 
important factors used by politicians and people inclined towards voting Leave. 
Former Conservative governments had promoted the same anti-immigration 
policies, while the polarisation in society also maintained the sense of difference. 
In communities which were no longer united, the rejection of the other came 
as a natural outcome. Moreover, in rural communities like the village where 
Elisabeth’s mother lives, resistance to newcomers or foreigners is even more 
blatant, there is an utter lack of communication even though she has been living 
there for ten years.   

The existing opposition in society is also manifested at the level of approaches to 
immigration, under the influence of politicians. The quotation from this section’s 
title, “You lot are on the run and we’re coming after you” (Smith, 2016, p. 197), 
rendering the threat of a right-wing spokesman, confirms that anti-immigrant 
feelings were stimulated by Eurosceptic politicians, fuelling racist feelings in 
society and, subsequently, the maltreatment and discrimination of immigrants. 
Instigation by some politicians may have determined the discriminatory 
vandalic act of painting a cottage’s front “with black paint and the words GO and 
HOME.” (Smith, 2016, p. 53) Later on, there is an answer given by the dwellers 
to this act of hatred. The message is still there, but “underneath someone has 
added, in varying bright colours, WE ARE ALREADY HOME THANK 
YOU and painted a tree next to it and a row of bright red flowers underneath 
it.” (Smith, 2016, p. 138) The brightness of the colours and the nature painted 
reinforce the positive message, as if wishing to replace the grimness of the black 
colour accompanying the hate words. It may also indicate that the immigrants 
have reached a level of integration that they now see the host country as their 
home. The migrants seem to make an earnest request for sympathy and support, 
acknowledging the importance of ethics in treating the ‘other’. It is the kind 
of (Christian) ethical basis for migration that needs to be built that Ben Ryan 
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draws attention to in his edited volume (Ryan, 2018). However, it appears this 
plea for acceptance was understood as an act of defiance, which was punished 
by those that respond to otherness with violent rejection and even crime: “There 
are flowers, lots of real ones, in cellophane and paper, on the pavement outside 
the house, so it looks a bit like an accident has recently happened there.” (Smith, 
2016, p. 138.) At the end of the novel, the hate words are now gone from the front 
of the spray painted house, which has been repainted in bright seaside blue. 
Apparently suggesting hope, serenity and, of course, a new beginning, it may 
also indicate the easy concealment of acts of hatred and xenophobia in society, 
as “it’s like nothing’s ever happened.” (Smith, 2016, p. 253)

Anti-immigrant messages and threats like the one quoted in this subchapter’s 
title are accompanied by others, shouted by “thugs” in the street, overtly 
opposing “Britannia” to all unwanted incomers. They promise acts of violence 
against the “Poles”, the “Muslims”, the “gyppos”, and the “gays” (Smith, 2016, 
p. 197), confirming that Brexit only heightened anti-immigrant feelings. It is 
only unfortunate that, as the novel confirms, some “felt the referendum result 
licensed them to freely express racism and xenophobia” (Rau, 2018, p. 36). 

All this is supported and encouraged by the political world. Her mother’s 
rage reaches a climax when hearing the latest political decisions bordering on 
inhumanity concerning the treatment of refugees, as the news says “about our 
new government cutting their funding for the houses where the kids who arrive 
here as asylum seekers have been staying, and the report said those kids are 
now going to be dumped in the same high-security places they put everybody.” 
(Smith, 2016, p. 254)

Her subsequent act of violence while throwing objects at the fences symbolically 
signifies the charge of the past upon an unfeeling present. She plans to reject 
it and to keep on “bombarding that fence with people’s histories and with the 
artefacts of less cruel and more philanthropic times” (Smith, 2016, p. 255).

Conclusion
Among other important aspects of the British society in the aftermath of the 
Brexit referendum, Ali Smith identifies and laments the continuing separation 
within the British society itself, as well as that between Britain and Europe. 
Definitely in a critical point in history, Britain goes through a state of crisis, 
at the level of the individual, the family, society, politics and economy. The 
novel communicates, at multiple levels of society, politics and economy too, 
that affectivity and ethics in relation to one’s group and to those seen as others, 
and the necessity to create and reinforce bonds in a globalized world, are 
imperatives the British society must address. It does so by drawing “attention 
to the individual and society’s dynamic affective relations and to the ethical 
importance of the ‘other’” and proposes “new possibilities for personal, national 
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and global becoming in an era of conservative reification” (Horton, 2014, p. 
16). Social fragmentation, rejection of the ‘other’, problems in the civil service 
mechanism, or socioeconomic insecurity need to be amended and, through her 
novel, Ali Smith signals this imperative necessity for the British society that is 
still trying to cope with the post-Brexit (troubling) realities. 
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Introduction
Political discourse on the Third-World has been reverberated with an 
unprecedented vigor. With the acceleration and escalation of events in Iraq 
and Afghanistan after the 9/11 attacks, American political actors have been 
involved in a linguistic war not less vicious than military war. To this end, the 
interventionist scenario has always been operating in the American statecraft 
discourse towards the Third-World. Spurred by their nation’s ideologies 
orchestrated on the premises of the American Creed, American presidents, 
for instance, have enmeshed their discourses with rhetorical motives that 
appropriate US logic to enact statist power. These motives for interventionism 
center on symbolic vindications that American political actors have mustered for 
eradicating America’s enemies and global threats. The reasons for embarking 
on the rescue mission have always functioned rhetorically. To demonstrate 
actions, the justification embedded in legitimization has “one particularity, 
namely to invoke publicly shared and publicly justifiable, and sometimes even 
highly formalized, codified, institutional system of beliefs, values and norms, 
in virtue of which the action proposed is considered legitimate” (Fairclough 
& Fairclough, 2012, p. 109). To this end, political actors draw on presupposed 
connotations that are built on shared mental models about their country’s 
historical past as something to be transgressed (van Dijk, 2006). In fact, the 
influences of American ideologies, centering on the US as a nation of laws 
and as a beacon of salvation, continue to normalize the power that the US 
still holds in politics. However, this tradition to rationalize US foreign policy 
is not only articulated by US official political actors. Culture as a factor in 
state behavior and as endemic to the construction of identities has become 
a new site for representation where “the nationhood of a particular nation is 
maintained through its popular culture” (Dittmer, 2005, p. 626). The essence 
of political discourse is to have recourse to the power of persuasion based on 
various rhetorical strategies to verbalize intentions. The genre of celebrities’ 
discourse becomes one of the key elements of political discourse. In fact, the 
relocation of likely discourses into the realm of politics and foreign policy can 
be conceptualized to Michel Foucault’s notions of “biopolitics” and “biopower” 
to rethink American power relations beyond the state as a centralized body 
and apparatus of interests and strategies (Coleman & Agnew, 2007, p. 656). 
Power, therefore, does not only involve the use of force but more crucially may 
affect the minds of people by activating certain ideologies that are incorporated 
in the shared mental models between the discourse makers and the recipients. 
Considering all the interrelations that are persistent between politics, culture 
and language there is little doubt that the celebrity-activist discourse can be 
brought into close alignment with the rationalities of the nation’s political 
strategies. In this regard, the present study aims to investigate the extent to 
which legitimation strategies used by Ben Affleck reinforce ideologies geared 
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towards motivating state action. To achieve this, the present paper identifies 
the legitimating strategies adopted to present the Congo crisis to the American 
House Foreign Affairs Committee, investigates the linguistic devices used to 
reinforce the tenor of the arguments and evaluates its effects on audience. It 
explains the use of these discursive structures and strategies through examples 
of speeches in Ben Affleck’s testimony acting as “the historically constituted 
matrix within which are articulated all those dreams, schemes, and strategies” 
(Rose & Miller, 2003, p. 175). Thus, the research would hopefully illustrate how 
legitimizing the new American “War on Terror” masquerades as practices of 
governance imbued with political ideologies.

Literature Review: Legitimization in Political Discourse
Legitimization refers to a process by which speakers give credits to a type of 
social behavior whether mental or physical. The process of legitimization is 
enacted via argumentation based on arguments that justify the very reasons 
behind particular actions, thoughts, ideas or logic. In this respect, the very 
act of legitimization can be elicited by a variety of reasons: to consolidate 
power, to justify action, to maintain ideological position, to gain consent, or to 
achieve social acceptance (van Leeuwen, 2007). Silverstein (2004) argues that 
the process of legitimization is ideologically constructed and, it is identified 
within a social group. In a similar vein, Habermas (1988) underscores that the 
act of legitimization is orchestrated on the premises of facts (facto validity) 
and norms (normative validity of values) which fuse together in language 
use. Interestingly, legitimization deserves attention when related to political 
discourse. Cap evaluates (2008, p. 39) “legitimization as a principal discourse 
goal sought by political actors”. Indeed, in a political discourse language and 
politics are merged as politics has “a linguistic, discursive and communicative 
dimension” (Chilton, 2004, p. 4). In this regard, language plays an important 
role to convey the political message where “language choice is manipulated for 
specific political effects” (Wilson, 2001, p. 410). It is from this discourse genre 
that political actors consolidate and justify their political agenda or ideological 
position. In fact, political discourse is also argumentative in nature as it involves 
an appeal to reason (Fairclough & Fairclough, 2012; Fonseca & Ferreira, 2015).  
To this end, politicians enact their legitimation strategies by showing that 
they conform to certain norms and social values (Ross & Rivers, 2017, p. 3). 
Accordingly, they tend to reach an understanding with their audience through the 
use of different strategies (Fairclough, 2013). These include persuasion, which is 
an “act of conversion … convincing others, changing their views, shifting their 
ideal points along the imagined line” (Diamond & Cobb, 1999, p. 225). Building 
on shared ideologies and beliefs, a likely discourse can “influence the audience 
through its logical order, through the fundaments that generate a discourse” 
(Sălăvăstru, 2009, p. 17). Targeting common ideologies fall within the camp of 
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a legal-rational legitimacy enacted by means of argumentations that explain the 
social actions. In fact, legitimation strategies are based on discursive structures 
paralleling the specific ideologies of “who belongs or does not belong to us, and 
how we distinguish ourselves from others by our actions, and norms as well as 
resources” (van Dijk, 2000, p. 43). As legitimization is identified as a type of 
justification, it is built “in connection with courses of action: we ought to do x 
(or action x is legitimate) because it conforms to certain norms or values that 
we adhere to” (Fairclough & Fairclough, 2012, p. 109). Thus, political discourse 
is characterized by the way meanings are discussed and interpretations are 
made in a specific context. The backbone for legitimization is a shared common 
base of values, beliefs and cultural knowledge (Chilton & Schäffner, 2002, p. 2; 
Fetzer, 2013, p. 6). As Chilton and Schäffner put it:

It is shared perceptions of values that define political associations. 
And human endowment for language has the function of ‘indicating’ 
– signifying, communicating what is deemed according to such shared 
perceptions to be advantageous or not, by implication to the group, and 
what is deemed right and wrong within that group (2002, p. 2).

Within this line of reasoning, political decision may be considered legitimate 
only when action is justified solely on the basis of accepted values (Fairclough & 
Fairclough, 2012, p. 243). In this regard, enacting legitimization via shared values 
and beliefs affects the ways political discourse is interpreted and processed. 
Hence, it is argued that arguments cannot be convincing without a justification. 
Arguments must be prescribed a legitimate cause to be persuasive. At this stage, 
speakers legitimize their policies, decisions or actions by employing numbers 
of strategies “which can be used in either predetermined or unprompted way” 
(Kareem Ali, Christopher & Nordin, 2016, p. 78) in an attempt to reinforce the 
tenor of their arguments. Therefore, what stands out and makes the legitimization 
effect possible and powerful is the presence of justification. Besides, legitimation 
discourse cannot manifest itself in a vacuum (van Leeuwen, 2007, p. 92), but 
always takes shape and power in a certain discursive environment and context 
(Alfonso et al., 2004, p. 11). One of these contexts of legitimation is political 
context. Accordingly, this study, presents the strategies of legitimization and 
its linguistic realization in Ben Affleck’s testimony aimed at presenting Congo 
crisis to the American House Foreign Affairs Committee.

In political discourse, previous research on legitimating strategies has mainly 
examined these particular notions in political speeches (Oddo, 2011; Reyes, 
2011; Said, 2017) and in discourses analyzing key events such as war on terror, 
Israeli-Palestinian conflict, economic crisis and social revolutions like the Arab 
Spring (Chouliaraki, 2005; Dunmire, 2007; Fonseca & Ferreira, 2015; Reyes-
Rodriguez, 2008; van Dijk, 2005). The present study adds to the above literature 
on legitimization by studying these legitimating strategies in relation to the 



43Problems and Solutions in Linguistics, Literature, and FLT

Congo crisis handled by Ben Affleck in his testimony before the House Foreign 
Affairs Committee. Unlike the existing research on the key concepts in question, 
which has either applied van Leeuwen’s (2007) legitimization strategies or 
Reyes’ framework, the present study makes use of both van Leeuwen’s (2007) 
and Reyes’ (2011) strategies to scrutinize the legitimating strategies as well 
as the linguistic devices that reinforce the tenor of the American activist’s 
arguments.

Theoretical Framework
Social actors, such as governments and politicians have recourse to a variety 
of strategies for legitimization to reach their targets (Fairclough, 2010). The 
focus on the interactions between discourses, politics and power in various 
contexts calls for a CDA methodology to reveal what ideological and hegemonic 
practices are embedded in the discourses. CDA linguists and practioners analyze 
discourse to “explore how the opacity of these relationships between discourse 
and society is itself a factor securing power and hegemony” (Fairclough, 2013, p. 
93). Based on this reasoning, identifying legitimating strategies implies delving 
into the layers of discourse to dig up the ideological aspect involved in language 
use. According to van Leeuwen (2007, p. 39), legitimization provides “answers 
to the question ‘Why should we do this?’ and ‘Why should we do this in this 
way?’”. Finding adequate answers requires delineating the type of reasoning of 
the form “we ought to do x because of y” to convince audiences that particular 
actions or decisions are right” (Fairclough & Fairclough, 2012, p. 110; Fonseca 
& Ferreira, 2015, p. 685). Hence, persuasive devices developed by van Leeuwen 
such as authorization, moral evaluation, rationalization and mythopoesis are 
used to account for why a particular action should be enacted in a specific way 
(2007). These strategies are defined as a “way in which language functions 
and is used for the construction of legitimacy” (Vaara & Tienari, 2008, p. 988). 
In van Leeuwen’s view, they can “can occur separately or in combination… 
and they are all realized by specific linguistic resources and configurations of 
linguistic resources” (2007, p. 92). This theoretical framework is advocated in 
this study so as to scrutinize the discursive strategies accountable for producing 
the social acts of legitimization in the discourse of the American activist. It is 
chosen since it encapsulates variously concrete and inclusive strategies. These 
strategies are:

Authorization
It entails the process of legitimation by reference to the authority of tradition, 
custom, law, and of persons in whom some kind of institutional authority is 
vested. It is divided into six subcategories. The first of which is personal authority 
based on the person’s account of rank or institutional role (van Leeuwen, 



44 Studies in Linguistics, Culture and FLT - Volume 10, Issue 1. ISSN 2534-952X

2007, p. 106). The second subcategory is expert authority. It is based on the 
expertise of the person or their role institution (van Leeuwen, 2007, p. 107). 
Role model authority is legitimized in people’s mind to justify actions decisions 
based on leaders’ opinions where their behaviors and ways of thinking are a 
solid reference (van Leeuwen, 2007, p. 107). However, impersonal authority, 
authority of tradition and authority of conformity do not refer to the authority 
of persons. The first of these three, impersonal authority refers to the authority 
of laws, regulations and rules (van Leeuwen, 2007, p. 108). The authority of 
tradition encompasses appealing to tradition, habits and customs as sources 
of legitimation “it has always been that way”, “We should keep doing it”. The 
authority of conformity refers to the use of arguments such as “everybody has 
done it”, “it is what the majority of people does”.                        

Moral Evaluation
It refers to the process of legitimation by reference to discourses of value. This 
category consists of three subcategories: evaluation, abstraction and analogies 
(van Leeuwen, 2007, pp. 109-112). Evaluation is the use of evaluative adjectives 
and words to characterize a process of action and justify something (van 
Leeuwen, 2007, p. 110). Another form of this category is naturalization where 
undertaken actions are part of a “natural order” (ibid. 111). Abstraction refers 
to practices in abstract ways to “moralize” them and link them to discourses 
of moral values. Moral evaluation is also enacted via analogies. Associating 
an action with another based on its favorable or unfavorable outcome is, thus, 
employed (p. 112). 

Rationalization
This category of legitimization is put forward when political actors present the 
legitimization process as a process made with evaluated and rational procedures. 
Rationalization entails two subcategories through which social practices are 
legitimized: instrumental rationalization, and theoretical rationalization. 
Instrumental rationalization is the main sub-category found in Ben Affleck’s 
discourse. It is divided into three categories: goal-oriented instrumentality: 
conscious or unconscious intentions, motives or goals are used in discourse so 
as to legitimize particular social practices. Means-orientation instrumentality: 
in this type of legitimization, the stress is on action as a means to a particular 
end. In effect-oriented instrumentality the result or effect of an action is stressed 
as a medium to legitimization (van Leeuwen, 2007, p. 134). However, theoretical 
rationalization is more related to the process of naturalization. Thus, when 
naturalization presents the “natural order” of doing something, theoretical 
legitimation offers explanations, definitions, and predictions (p. 116).
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Mythopoesis
This legitimization is realized by specific linguistic toolkits and involves 
legitimation propagated through narratives whose outcomes reward legitimate 
actions and punish non-legitimate actions. It has two subcategories moral tales 
and cautionary tales. Accordingly, in moral tales persons are being rewarded 
for legitimate actions whereas cautionary tales convey what “will happen if you 
do not conform to the norms of social practices. Their protagonists engage in 
deviant activities that lead to unhappy endings’” (Van Leeuwen, 2007, p. 118).

This study also embraces the legitimating strategies outlined by Antonio Reyes 
that correlate with van Leeuwen’s framework. According to Reyes, the answers 
to van Leeuwen’s questions “why should we do this” or “why should we do 
this in this way”?  are provided through discursive action. His work highlights 
that agents can easily legitimize political events because the discursive toolkits 
needed can be evoked to summon that they are already pervasive and recognized 
in society (2011, p. 781). He maintains that:

The process of legitimization is enacted by argumentation, that is, by providing 
arguments that explain our social actions, ideas, thoughts, declarations, etc. 
In addition, the act of legitimizing or justifying is related to a goal, which, in 
most cases, seeks our interlocutor’s support and approval (2011, p. 782).

Reyes emphasizes the following five strategies of legitimation: legitimization 
through emotions, legitimization through a hypothetical future, appealing to 
rationality, appealing to voices of expertise and presenting the desired outcomes 
as altruistic. Two strategies, namely rationality and voices of expertise, are not 
explained as they bear resemblance with van Leeuwen’s (2007) strategies of 
rationalizations and authorization, respectively. Below I provide a definition of 
the three remaining strategies while contextualizing them within van Leeuwen’s 
framework.

Legitimization through Emotions
It refers to appeal to others’ emotions in order to legitimize and build certain 
constructions of (un)reality (Reyes, 2011, pp. 785-786). Practically, this can 
be achieved by highlighting the negative representations of others’ values 
and actions, or the positive representation of “our” actions and values which 
influence the cognitive structure of audiences’ emotions. Politicians resort to 
this technique linguistically through “constructive strategies”. By means of 
argumentative strategies, linguistic structures and rhetorical devices, social 
actors try to justify, legitimize and naturalize the exclusion, and demonization 
of others (Wodak, 2001, p. 72). These discursive strategies are applicable when 
legitimization triggers emotions of fear, destruction, and death or also hope.
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Legitimization through a Hypothetical Future
In legitimization through a hypothetical future, politicians shed light on present 
problems and decisions as tied to past deeds and, thus, require undertaking 
imminent actions to avoid the same problems in the future. To put the emphasis 
on the desirability of particular actions and decisions, political actors impose the 
probability of future threats to legitimize actions in the present. By employing 
the future, they lean on specific linguistic devices and structures such as 
conditional sentence types: if + past [protasis]→would + infinitive without to 
[apodosis] or if + present [protasis] → will + infinitive without to [apodosis]. 
Being the case, these actions are caused by past events or deeds that can 
engender future consequences (Fonseca & Ferreira, 2015; Reyes, 2011, p. 793). 
To this end, hypothetical future problems are linguistically constructed by using 
conditional structures and modals “would” and “could”. Besides, politicians 
can also display the hypothetical repercussions of not following their proposals 
without using modality which indicates their strong commitment to what they 
are saying as their statements are advanced as facts (Thompson, 2004; Reyes, 
2011). According to Reyes (2011, p. 796), this strategy helps “achieve political 
goals by presenting hypothetical assumptions as factual reality … a lack of 
modality adverbs and modal verbs … calls for imminent action”.

Altruism
This strategy reflects van Leeuwen’s strategy of “moral evaluation” in a way 
that it refers to a system of values. This strategy refers to the legitimization of 
actions by identifying them “as actions beneficial to others. Doing things for 
others ... presents the action as beneficial for a community and circumvents 
judgment about the selfishness of the speaker” (Reyes, 2011, p. 801). In other 
words, politicians legitimize their decisions and actions by showing that they 
ensure and promote the well-being of other groups or communities. 

Research Objectives
The article embarks on its analytical journey in an attempt to achieve the 
following objectives:

To identify the legitimating strategies used in the discourse of the American - 
activist to present and handle the new “War on Terror” in Congo. 

To analyze the linguistic devices that reinforce the tenor of the legitimating - 
strategies.

To emphasize the functions of the legitimization strategies and their - 
linguistic realizations in Ben Affleck’s testimony.
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Data and Methodology
The corpus of the present study consists of the testimony made by Ben Affleck 
before the House Foreign Affairs Committee to present the Congo crisis on 
March 8, 2011. More specifically, the data comprises the statements in which 
he tackled the issue in question in an attempt to legitimize US intervention in 
the region. The data has been retrieved from US foreign affairs website www.
foreignaffairs.house.gov. The total number of statements analyzed in this study is 
32.  In line with the research objectives and the nature of data used, qualitative 
CDA methodology has also been applied. Particularly, this framework has the 
potential to reveal the extent to which ideological and hegemonic practices are 
embedded in discourse. CDA practitioners emphasize that language use in 
discourse entails ideological meanings (Fairclough, 2013; van Dijk, 1998; Wodak 
& Meyer, 2001). Scrutinizing how the celebrity-activist discourse produces 
power relations by studying language can raise “a critical consciousness” vis-
a-vis the ideological power embedded in discourse (Fairclough, 2013, p. 3). 
To this end, the investigation of the linguistic structure paves the ground to 
extracting the ideological implication of discourse (Fairclough, 1992). This 
would bring acumen into the formation of particular ideologies articulated 
through linguistic devices. In tandem with the linguistic realization of language 
in this political actor’s’ discourse, van Leeuwen’s (2007) and Reyes’ (2011) 
legitimization strategies are used. This particular framework has been employed 
as it is deemed more suitable for the objectives of this research, and helps yield 
an in-depth analysis of the data. Instances of legitimization strategies, their 
linguistic realizations and the functions fulfilled by the strategies are given and 
elucidated. 

Data Analysis
Representing himself as an advocator of peace in a volatile region, there is an 
expectation that Ben Affleck will use various rhetorical strategies to legitimize 
the US “soft war on terror” to contain Congo’s crises. The following section 
scrutinizes the use of legitimating strategies in the statements made by this 
American activist. The data is analyzed leaning on an eclectic framework 
combining van Leeuwen’s (2007) and Reyes’ (2011) legitimization strategies. 

Findings/Results: Sketching the New “War on Terror”
The study illustrates how the American activist uses intertextuality to justify 
actions and decisions regarding the Third-World. The framework applied to 
his discourse is an adaptation of the strategies advanced by van Leeuwen and 
Reyes delineated in the literature review above. My framework points out to 
the presence of four key strategies that this political actor relies on to advance 
his arguments and legitimize actions: 1) proposals of a hypothetical future; 2) 
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rationality of the decision process; 3) voices of expertise and 4) altruism. These 
outlined strategies are informed by van Leeuwen’s authorization, rationalization 
and moral evaluation.

Strategy 1: Legitimization through a Hypothetical Future
The American political discourse espouses a coherent worldview where past 
events work as a cognitive archive based on which future political goals are 
measured. In fact, legitimization often occurs through a time frame where past, 
present and future are interconnected. The present is portrayed as a turning 
point as far as rational decisions and actions are concerned. These actions are 
evaluated according to a cause (which occurred in the past) and a consequence 
(which may occur in the future). In other words, the renegotiation of the past 
as a cognitive reference point is a determinant force to resolve the present 
problem, to frame decisions and to trigger imminent action in order to avoid the 
manifestation of the same trouble in the future. When it comes to legitimating US 
intervention, the strategy involving different hypothetical futures was a device 
used by Ben Affleck. Regarding facing terrorism threats with its outcomes, it 
seems that Ben Affleck sees inaction against them as part of a plan to increase 
threat beyond the region. He warns that a retreat from help equals not only 
making DRC a potential hotbed for terrorism but also destabilizing US interests 
and security:

(1) If Congo continues on its current path, women like Laba Kamana will 
perish under the weight of armed groups.

(2) My testimony today is, in short, a plea to you to insist that the Executive 
Branch takes the necessary steps to implement the key provisions of the 
2006 law. I strongly believe that if we continue to place the Congo on the 
back burner of US policy it will come back to haunt us.

(3) But if our foreign policy does not reflect those principles it undermines 
our ideals.

The above excerpts (1), (2), and (3) can be seen as a way of legitimization 
via ‘hypothetical future’. Ben Affleck presents through conditional sentences 
structures the possible scenario if the US refrains from intervention. These 
examples shed light on how the activist attempts to achieve polit ical goals by 
legitimizing actions through a hypothetical future. The past and the present act 
as a powerful tool to scramble with the bad outcomes of the situation and, thus, 
opens an ideological avenue to interpret future events (Angstrom, 2011). The 
future, then, constitutes “an ideologically significant site in which dominant 
political actors and institutions can exert power and control” (Dunmire, 2007, p. 
19). Ben Affleck alludes to a hypothetical future where the threats in Congo, if 
left uncontrolled and monitored, would not only threaten Congolese lives (such 
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as Laba’s life) but also destabilizes US interests in the region and questions 
American ideals. This creates a sense of causality in the audience as a cause-
consequence relationship is woven through the conditional structure. The use 
of the three material verbs “perish”, “haunt”, and “undermine” with destructive 
implications aim at amplifying the consequences of possible threats where 
a retreat from help is contagious and nefarious (Laba→ US Foreign Policy/
Political stability→ US ideals). 

(4) In this time of heightened concern over Federal spending, some suggest 
that austerity demands we turn a blind eye to the crisis in Congo. 
Nothing could be more misguided. It would simply be a “penny wise and 
pound foolish to allow the Congo to again fall into a state of chaos and 
humanitarian crisis.

(5) And you know, Congo is on this tipping point right now. It could very 
easily fall back into chaos or it could move forward into recovery, and 
that gives me and others, I think, a sense of real urgency about this. You 
know, and the United States I think have a critical leadership role to play 
that would have a great deal to do with changing the lives of tens if not 
hundreds of millions of people for generations to come.

In excerpts (4) and (5), Ben Affleck projects a hypothesis through the elements of 
modality such as “could” and “would”. The use of the metaphorical expression 
“penny wise and pound foolish” in excerpt (4) evokes hypo thetical consequences 
of not following the speaker’s proposal. He excogitates about the economic 
interests in the region and the importance of intervention. In excerpt (5), he 
raises the risky future of Congo that “could very easily fall back into chaos” if 
himself and the US do not embrace a decisive role to maintain Congo’s future 
stability.

Besides, legitimization through a hypothetical future can also be achieved 
without hedges or modal adjuncts. This type of legitimization is displayed by 
this activist when he uses a risky future to justify present decisions:

(6) The goals of the 2006 law are still relevant today. Yet, the US has waned 
its attention on the real threat posed by an unsecure Congo and ceased its 
compliance with the law.

In excerpt (6), Ben Affleck advances his argument about a hypothesis without 
the elements of modality stressing the ideological concepts “real threat” and 
“unsecure Congo”. The actor uses threat scenario to question the accountability 
to the American law system as a reason for social action (Reyes, 2011, p. 782). 
In fact, this excerpt exemplifies the legitimization through time line:

Danger is present→ threats are growing→ threats of “unsecure Congo” will 
amplify if the US turns a blind eye to possible repercussions. At this stage, 
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his legitimization is based on rationalization through its second type: goal-
oriented (van Leeuwen, 2007). He implicitly rationalizes the US retreat strategy 
for its negative risks. Ben Affleck, thus, expresses his commitment towards 
the statement. In other words, he is presenting this statement as a fact. This is 
also an important strategy to attain political goals by presenting hypothetical 
assumptions as factual reality (Thompson, 2004; Reyes, 2011).

(7) We have this window of opportunity that is very important both here 
in terms of the United States government and also in terms of what’s 
happening in the next year before the election in Congo. And you know, 
Congo is on this tipping point right now. It could very easily fall back 
into chaos or it could move forward into recovery, and that gives me 
and others, I think, a sense of real urgency about this. You know, and the 
United States I think have a critical leadership role to play that would 
have a great deal to do with changing the lives of tens if not hundreds of 
millions of people for generations to come.

Here, in excerpt (7), the reference to a possible future is not linguistically 
constructed using common examples of hypothetical futures. The commonly 
used structure of conditionality (Reyes, 2011, p. 786) is not emphasized in this 
excerpt, but the allusion to a hypothetical future is nevertheless present. Instead, 
the foreseeing of a better future is implied in the way Ben Affleck presents the 
outcomes of future actions, i.e., protecting the Congo “from falling back into 
chaos” and, thus, “moving it forward into recovery” and “changing the lives of 
millions of people”. The use of the time adverbial “next year” and “right now” 
shows that the speaker attempts to capture the attention of his audience where 
present and future interpenetrate. Accordingly, the possibility of a better future, 
where the Congolese are protected from violence and death is implied and, in 
turn, is used as a tool for justifying the importance of US present intervention. 
Another linguistic strategy used by Ben Affleck in order to accentuate the threat 
scenario is to connect the possible future dangers to the historical continuum of 
the country and its generation, which, too, is a common legitimating strategy 
in political discourse (Reyes, 2011, p. 793). Rationalizing intervention in terms 
of saving the lives for “generations to come”, Ben Affleck anticipates that the 
future is not set in stone and that to have “critical leadership role to play” would 
have a great deal to avoid the worst-case scenario in Congo that of the perishing 
of generations. 

Strategy 2: Legitimization through Rationality
Ben Affleck uses appeals to rationality in his legitimating discourse. There 
are different ways of using rationalization to justify decisions or actions 
(van Leeuwen, 2008, pp. 113-117; Reyes, 2011, pp. 797-800). The different 
rationalization strategies used by this activist are the following: instrumental 
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rationalization through goal-orientation, means-orientation, and effect-
orientation. In the following excerpts (8), (9), (10), (11), (12), and (13), Ben 
Affleck resorts to goal-orientation: 

(8) The United States and the international community must continue to be 
active participants in this struggle.

(9) Surely, the United States can work with others to help fill the funding 
gap.

(10) The US supported the deployment of the UN Mission to the Congo, 
initially known as MONUC, and continued to strongly support it as it 
became the largest peacekeeping operation in the world. From 2003-
2006, the US stayed heavily engaged both diplomatically and financially 
helping the Congolese government and people find stability.

(11) Our goal must be to avert a humanitarian disaster by proactive investment. 
The path to stability in today’s Congo requires fostering stable elections 
and preventing another disaster that could easily require hundreds of 
millions of dollars in humanitarian assistance.

(12) The US government must do more to support a multidimensional strategy 
to protect civilians, girls, women, men and boys from the onslaught of 
violence in rural eastern Congo. 

(13) The US must do more to support the 2011 elections. In additional to 
providing diplomatic support for free and fair elections, the US should 
support robust election monitoring efforts by Congolese civil society and 
by credible international organizations.

In the excerpts Ben Affleck mentions the motives for carrying out some actions 
regarding Congo. In these examples, the practice/decision of the speaker is firmly 
grounded on explicit goals through material processes “to continue”, “to help 
fill”, “to avert”, “to support”, “to protect”, “fostering elections”, “preventing 
another disaster”. Based on this logic, goal-oriented rationalization is employed 
here by the American activist to legitimize past and future acts that are deemed 
rational. To this end, this strategy is linguistically realized using clauses of 
purpose introduced by “to”, and the gerunds “fostering”, and “preventing”. 
Accordingly, Ben Affleck lists the actions needed and carried out by the United 
States to contain terrorism and threats in Congo. Another linguistic device used 
at this stage of instrumental rationalization is the use of relational modality. 
There is a clear sense of commitment from the American activist through the 
use of the modal verb “must” in excerpts (8), (11), (12) and (13) which results in 
what Fairclough terms “obligation modality” (2003, p. 168). Through statements 
like “must continue”, “must be to avert”, “must do more”, the latter justifies the 
actions that should be taken through explicitly stating the goals.
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In the case of effect-orientation, the repercussions and results of actions are 
weighted and evaluated. This claim is made clear in the following examples:

(14) Having just returned from the Congo last month and I can assure you that 
Congo is on the brink. If Congo continues on its current path, women 
like Laba Kamana will perish under the weight of armed groups. 

(15) Congo is moving in a negative direction and it’s fragile democratic 
progress is at risk. If this does not change, the country risks heading 
into another, deeper spiral of violence which could lead to more fighting 
and suffering, and could risk destabilizing surrounding Central African 
countries like Rwanda—a country that is on its own precarious road to 
stability.

(16) Starting in 2007, the U.S., along with others in the West, drew back 
involvement. Instead of continuing a high level of engagement to help 
consolidate a new, fragile democracy, Congo was treated as if it were a 
well functioning state from which the United Nations Mission in Congo 
could be safely withdrawn. This notion was quickly dispelled when rebels 
waged a new battle against the government in eastern Congo in 2007 
and 2008 that brought another terrible round of death, displacement, and 
destruction.

(17) With U.S. attention distracted, the tide had turned. In 2008, the CNDP 
(National Congress for People’s Defense) nearly overran the capital city 
of North Kivu and brutally massacred 150 people in Kiwanja, a town just 
north of Goma.

(18) An electoral outcome that is questioned, along with a depleted MONUSCO 
presence, could perpetuate another downward spiral of violence, division, 
and rupture in the Congo. The last time Congo collapsed, armies came 
in from across Africa and five million people died. We must learn from 
history.

In excerpts (14), (15), (16), (17), and (18), Ben Affleck realizes the effect-
orientation of instrumental rationalization by references to the outcomes of the 
retreat strategy in Congo. The effect-orientation can be seen in the linguistic 
choice of the lexical register of war, violence and death. In fact, the linguistic 
options chosen by the activist in this context create “registers” of language 
(Halliday, 1978, p. 8). He argues that the experiential values of vocabulary 
may indicate the ideological dogma and the pre-existing classification 
schemes used by the speaker. In other words, the choice of lexis to reinforce 
instrumental rationalization can be seen as being controlled by the higher level 
of the semantic category of register (i.e., registers of war, violence and death). 
Basing his logic on the effect-orientation, Ben Affleck rationalizes American 
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pre-emptive actions in Congo as fundamental. Through the linguistic vein 
of the register of death and violence: “on the brink”, “perish”, “deep spiral 
of violence”, “fighting and suffering” “new battle”, “terrible round of death”, 
displacement and destruction”, “overran”, “massacred”, “died”, he reinforces 
the idea that failure to read warning signs is not only reckless, but could also 
lead to unfavorable outcomes. By rationalizing intervention in terms of effect-
orientation, the American activist correlates his reasoning with the broader 
politics of preemptive security which rests on “imagined catastrophic futures” 
through which precautionary policies are justified (De Goede, 2008, p. 162).

In the case of means-orientation, Ben Affleck focuses on aims as embedded 
in actions “as a means to an end” (van Leeuwen, 2008, p. 114). The aims he 
outlines here are not the ultimate goal but the medium for achieving the goal: 
ensuring democracy and saving lives. 

(19) All we need is focus. It requires our attention and our priority. It requires 
a special advisor to coordinate between agencies, it requires diplomatic 
energy and it requires a concrete commitment. 

(20) In the early 2000s, the United States government helped bring to the table 
the various forces then fighting in Congo. The U.S. government also 
provided key funding for Demobilization, Disarmament and Reintegration 
programs and played a major role in helping peace and development 
return to Congo’s embattled Ituri district.

(21) We have done so in the past in Congo by providing hundreds of millions 
of dollars of assistance through the United States Agency for International 
Development’s Office of Foreign Disaster Assistance (OFDA), Food 
for Peace, and through various United Nation (UN) agencies (e.g., 
UNICEF).

Rationalization via means-orientation is constructed in favor of a conclusion. 
In excerpt (20), Ben Affleck produces legitimation through stressing the means 
to fulfill the desired goal. This is achieved linguistically through the parallel 
structure “it requires” in tandem with the use of the semantic choice of words 
that naturalize and give evidence to certain facts and claims (Fairclough, 
2002). Through the use of key words “focus”, “attention”, “special advisor”, 
“diplomatic energy” and “concrete commitment”; terms that qualify Americans 
to embrace the interventionist profile, Ben Affleck rationalizes the actions to be 
taken by stressing US attributes as the very means towards achieving peace and 
stability. 

In excerpt (21), this American activist uses the means-orientation rationalization 
by mobilizing the material processes “helped bring”, “provided”, “played” 
and in excerpt (22) through the use of gerund headed by the preposition “by” 
as a marker of a manner clause (van Leeuwen, 2008, p. 114). Ben Affleck’s 



54 Studies in Linguistics, Culture and FLT - Volume 10, Issue 1. ISSN 2534-952X

rationalizing strategy, which is accomplished through attributes; material 
processes and gerund, is, therefore, used to legitimize US role in Congo by 
shedding light on the effort it has put in to combat all forms of terrorism, 
wretchedness and extremism. In fact, instances of the use of means-orientation 
in these excerpts are maintained through time deixis such as in excerpt (20) “in 
the early 2000” and in excerpt (21) “in the past” to grab the audience’s attention 
that past constructive actions of preemptive engagements and interventions 
proved to be effective. As seen in these excerpts, the actions and situations 
act as the means of producing desired outcomes such as political solutions 
and international cooperation. For example, the constructive actions that are 
stressed include cooperation with the United States Agency for International 
Development’s Office of Foreign Disaster Assistance (OFDA), Food for Peace, 
and United Nation (UN) agencies (e.g., UNICEF) and the outcome is that 
key funding for Demobilization, Disarmament and Reintegration programs 
have been provided and peace and development returned to Congo. Another 
linguistic device articulated at this phase of rationalization is the ideological use 
of deictic pronouns. According to van Dijk (1998, p. 203), pronouns “are perhaps 
the best known grammatical category of the expression and manipulation of 
social relations, status and power, and hence underlying ideologies”. In excerpts 
(20) and (21) the speaker utilizes the pronoun “we” (referring to Americans 
and the American Government) where the question of increasing peace and 
development in Congo correlates closely with “our” attributes and actions.

Strategy 3: Legitimization through Voices of Expertise
The strategy of legitimization through voices of expertise leans on van Leeuwen’s 
legitimating category of authorization. In the analyzed data, impersonal 
authority is emphasized by Ben Affleck:

(22) This is ambitious agenda, but it can be accomplished. In December 2005, 
then Senator Obama introduced a bill entitled the Democratic Republic of 
the Congo Relief, Security, and Democracy Promotion Act of 2006 (the 
2006 law). 

(23) My testimony today is, in short, a plea to you to insist that the Executive 
Branch take the necessary steps to implement the key provisions of the 
2006 law.

(24) Washington must effectively implement the provisions in the Dodd-Frank 
Act designed to strengthen enforcement sanctions related to conflict 
minerals. Only in an equitable and transparent business environment can 
Congo’s mineral wealth pay for Congo’s future.

In examples (22), (23), and (24) impersonal authority, which refers to authority 
legitimization by reference to laws, provisions and acts, is employed by the 
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American activist. By using the nouns “act”, “bill”, “law”, “provisions”, and 
“sanctions”, Ben Affleck legitimizes the US act of deterring terrorism by 
showing that it results from its commitment to the provisions of the Congo 
Relief, Security, and Democracy Promotion Act of 2006 and the Dodd-Frank 
Act of 2010.   

Ben Affleck also makes use of personal authority in the following excerpts:

(25) The bill had a bipartisan list of Senate cosponsors, including then Senator 
Clinton. On December 6, 2006, it passed the House by voice vote. On 
December 22, 2006, President Bush signed the bill into law. The message 
is simple: It can be done.

(26) Then Senator Obama introduced a bill entitled the Democratic Republic 
of the Congo Relief, Security, and Democracy Promotion Act of 2006.

(27) To ensure that the United States steps up to the serious challenges to 
stability in Africa and democratic progress posed by the Congo, the 
President or Secretary of State should appoint a Special Representative 
for the Great Lakes region of Central Africa. 

Personal authority legitimization is implemented in excerpts (25), (26), and 
(27) in which Ben Affleck refers to what President Bush, Senator Obama, and 
Secretary of State did or should do to implement the rule of law in the region. 
Linguistically, personal authority legitimization is realized in these examples 
through the material processes “signed”, “introduced” and obligation modality 
“should appoint”. The highlighting of these personal authorities along these 
processes is meant to foreground them as important and trusted prescribers 
of actions and solutions. What is significant in this regard is that Ben Affleck 
relies simultaneously on the discursive strategy of impersonal authorization by 
referring to endorsed acts and personal authorization, by referring explicitly to 
American political actors; a way by which to make American social actors and 
laws act as a reflection of order and reliability (Fairclough, 2013, p. 28).

The third category of authorization used by Ben Affleck is his appeal to the 
authority of tradition. In a political discourse, speakers often show their 
alignment with American values enshrined in historical documents or call for 
national unity. They achieve it by mentioning or quoting important documents 
like the Constitution. The following excerpt speaks to this claim:

(28) The values we hold as true are priceless to us. They are the soul of our 
nation, rooted in our Constitution, our Bill of Rights, and our Declaration 
of Independence. We believe in being free from the tyranny of violence. 
We believe in life and liberty and we believe basic human rights are not 
just important, not a thing to be “worked toward” but a fundamental right 
to be demanded for all mankind. 
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Ben Affleck’s authorization strategy is made via onomastic allusions as he 
draws on the power of the three core US historical documents: “Constitution”, 
“Bill of Rights” and “Declaration of Independence”. His reasoning is based on 
the fact that the legitimization of US foreign policy in Congo is inextricably 
based on US values of life, liberty, and human rights enshrined in its iconic 
documents. Refraining from help, according to him, equals betraying American 
values cemented in these historical documents. His intertextual evocation of 
these documents as a reference point to legitimize his claims adheres to the 
legitimization strategy through the authority of tradition. Thus, the audience 
is induced to view his stance as commonsense and trustworthy. Through 
this type of authority what can be realized is that “the achievement of these 
interests depends on “collective recognition” of duties, moral values and norms 
(Fairclough & Fairclough, 2012, p. 119). Intertextuality is, thus, another linguistic 
toolkit used by the speaker to legitimize the US intervention. The historical 
re-memorization aims at justifying the idea that “the exceptional destiny of 
America is to transform itself into a model nation” (Madson, 1998, p. 13).

Strategy 4: Legitimization through Altruism
Another way by which to legitimize actions and claims is to enchant them as 
beneficial to others. This legitimization correlates somehow with the “strategy 
of moral evaluation based on the legitimization by referencing to value-systems” 
(van Leeuwen, 2007, p. 110). The use of this strategy is shown in the following 
examples: 

(29) It doesn’t require extreme sacrifice elsewhere in government but it can 
ameliorate suffering, terrible suffering in place which is, in fact, not so far 
away. 

In excerpt (29), Ben Affleck emphasizes the objective of the political action 
through a correlative conjunction “does not…but”. His altruism is loaded with 
what Aristotle names ethos, more specifically “goodwill”. He makes it clear 
that intervention would ameliorate the well-being of Congolese and put an end 
to their suffering. By using the evaluative adjective “terrible”, he appeals to 
the pathos of his audience to describe the importance of such intervention in 
counteracting suffering and terrorism in Congo.

In excerpt (30), the logic behind helping Congo reverberates also in “the bundle 
of attributes thought to be characteristic of American society” (Brooks, 2013, 
p. 3). Ben Affleck emphasizes the intervention in terms that these are already 
acknowledged facts about the nature of US values. This claim is highlighted in 
the following excerpt: 

(30) Like I said, I believe this is an issue that transcends partisanship; it’s 
an issue about being human being, who we are, what are our values of 
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Americans? What do we want to leave behind? What do we want to say 
that our government does on our behalf?

The use of rhetorical questions in excerpts (30) aims at cognitively triggering 
the audience’s “belief system” as he legitimizes interventionism as a validation 
to US values. Thus, the purpose of rhetorical questions is to legitimize the 
decision by questioning another motivation behind this decision. Through a 
parallel structure “what are our values of Americans? What do we want to leave 
behind? What do we want to say that our government does on our behalf?” he 
appeals to the logos of his audience by drawing on presupposed connotations 
that are built on shared mental models about US national identity as something 
to be transgressed (van Dijk, 1998, p. 45). As he connects mental models about 
the dangers that could happen out of inaction to the level of general beliefs, 
presupposing that these are already acknowledged facts about the nature of the 
US, reinforces his argument to “winning others consent” (Fairclough, 1992, p. 
28). He alludes that the same values should be subsumed by a greater need for 
the US to be defined by its willingness and ability to deter dangers.

Political actors legitimize their actions by reflecting an altruistic motivation: 
ensuring help and saving lives. In the following excerpt (31), the image of doing 
good for others is displayed. The Congolese were and will be secured and 
helped:

(31) It is in the interest of all of us here to help the people of the Congo move 
forward towards democracy and respect for human rights and to move 
away from the multiple crises and horrors of the last fifteen years.

In excerpt (31), altruistic manifestation is triggered by the use of material 
processes “help” and “move”. Thus, actions are syntactically combined with a 
‘goal’: to help Congolese move forward towards democracy, human rights, and 
away from crises and horrors.

Another linguistic device used by the activist to express moral evaluation is his 
reliance on analogy. In fact, when an action is associated with another action 
that has either positive or negative value, legitimation by recourse to analogies 
is played up (van Leeuwen, 2007, p. 112). To reinforce altruistic endeavors, 
Ben Affleck resorts to analogy to draw on socially shared opinions entailing 
“common sense reasoning schemes” for the sake of persuasion (van Dijk, 2006, 
p. 98). The following example speaks to this claim:

(32) You know, DRC is the eighth-poorest country in the world; it is the fifth 
on the Failed States Index, worse than Afghanistan and Iraq and Haiti. 
And failure here really, genuinely, honestly could be catastrophic, you 
know?
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The discursive strategy of moral evaluation enacted by Ben Affleck, via the 
subcategory of analogies, is nested with a claim based on making comparisons 
in order to legitimize actions in Congo. He draws on the second person pronoun 
“you” along the mental cognitive process “know” to build on “the cognitive and 
rational manner” of his audience to evaluate the negative outcomes of likely 
inaction in Afghanistan, Iraq and Haiti (van Leeuwen, 2008, p. 58). Thus, the 
answer to “why must we do this in this way” is to avoid catastrophic failures 
such as the ones witnessed in Iraq, Afghanistan and Haiti. The outcomes of 
past failures in these regions are accentuated through analogy to build on 
possible future threats. With these arguments, the speaker invokes an appeal to 
the background knowledge of the audience which, in turn, convinces them to 
support urgent intervention. The indexical meaning evoked by the analogy forges 
the argument into the “collective memory” of the audience and participates in 
forming a “shared belief” reinforced by the past as “a shortcut to rationality” 
(Jervis, 1976, p. 220).

Conclusion 
Employing van Leeuwen’s (2007) and Reyes’ (2011) legitimization strategies, 
the present paper has examined the key legitimization strategies used in the 
testimony of Ben Affleck to present the Congo crisis to US House Foreign 
Committee Affairs. It has also scrutinized the linguistic devices mobilized in 
his statements to realize the legitimization strategies. The analysis has revealed 
that the American activist leans on the four key strategies of: hypothetical 
future, rationality enacted via instrumental rationalization through goal-
orientation, means-orientation, and effect-orientation, voices of expertise 
realized by impersonal authority, personal authority and authority of tradition 
and impersonal authority and altruism via moral evaluation. These strategies 
are articulated to naturalize the generational commitment to legitimize US 
involvement in Congo defining an American political and economic agenda 
contaminated by personal, institutional, and geopolitical interests.
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Introduction
There has been a growing need for learning language for vocationally defined 
purposes that implies acquiring language competences that would meet the 
standards set by the profession or the particular position. Although teaching 
English for Specific Purposes (ESP) differs from teaching general English, the 
former inevitably incorporates certain aspects of the latter. Taking into account 
both the common ground and differences between a foreign language for general 
purposes and a foreign language for specific purposes, the article examines 
a theoretical basis with a reference to different methods and approaches to 
learning and teaching a foreign language. In addition, based on the findings of 
the empirical part of the research, this paper offers an insight into the way in 
which the four language skills (listening, reading, writing, and speaking) can 
be perceived, taught, practiced, learned, and advanced. Due to the limits set 
by the scope of a journal article, this aspect has not been extensively examined 
and presented. However, it might be included in the follow up stages of the 
research.

The aim of this paper is to present the challenges of teaching English for 
Specific Purposes at the time when globalized corporate demands impose 
efficiency, speed, and utility as the dominant coordinates in communication. 
This tendency may pose a threat that could limit the perception and use of 
language to its minimum threshold ensuring basic linguistic interaction. As 
a result, it might undermine the potential that language and language learning 
offer. This potential is often obscured by mechanistic functionality, yet it is key 
to human communication. Thus contextualized, the article looks at educational 
practices regarding both teaching and learning English for Specific Purposes, 
particularly focusing on vocational higher education classroom. It explores the 
language skills and tracks the possibilities of ensuring an inspiring educational 
content resonating with the specificities of this segment of English teaching and 
learning. While recognizing the current conditions, the paper also proposes a 
platform that might advance both teaching and learning English for Specific 
Purposes. In addition, it addresses the problem of and sketches the solution to 
the threat of the growing tendencies toward directive, automated, and radically 
pragmatic approaches to language.

In a globalized corporate world, to a high degree integrating digital technologies, 
language still operates as the key component of communication. Due to 
pervasive commoditization, communication is conditioned by the specificities 
of business interaction which is by definition utility governed. Hence, the 
use of language and its manifestations are adjusted to the imperatives of the 
corporate sphere which demands brevity, usefulness, and a pragmatic approach 
to communication means. Coupled with a highly mechanistic perception of 
language for technology -oriented purposes, this aspect tends to result in a 
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modified understanding and application of language. More precisely, the use 
of language leans toward a means of ensuring the necessary basis for basic 
linguistic exchange. This, in many instances, entails excluding the aspects that 
make language an inspiring playfield anchoring a thriving human community. 
Such a state of affairs affects educational practices. It also has a considerable 
impact on speakers’ general approach to language. It fashions students’ approach 
to learning in the way that prioritizes goal-oriented communication, while 
underrating the learning process that includes a more complex, comprehensive 
– perhaps even more demanding, yet certainly rewarding – endeavor. Ongoing 
globalization and demographic reconfigurations are continually shaping and 
reshaping the approaches to the curriculum. Language courses are heavily 
influenced by those trends. They strive to accommodate the needs and meet 
the requirements imposed by the dynamic structure of business environment. 
This frequently effects linguistic practices being adjusted to the utility governed 
imperatives of the corporate world. As such, they are practiced in accordance 
with the dominant determinants of business relations such as functionality and 
effectiveness. This in many instances results in a more narrowly defined target 
of communication – delivering a basic message. It also entails interventions in a 
linguistic form and challenges the boundaries of linguistic standards.

At the same time, in order for a future professional to establish a solid basis 
for their business activities and a successful career, they need to ensure 
communication means that enable prosperous business communication. Hence, 
language competencies play a central role in the field of learning a language. It 
is essential for a successful participation in the world of business. It also makes 
it possible for novice and seasoned players alike to respond to the challenges 
of the game based on competitiveness, efficiency, and utility. These aspects 
are supported by the use of digital technologies in email communication, 
advertising products on the Internet, online trading, online stores, websites, 
and digital business platforms. English operates as a lingua franca both in the 
context of globalized business and digital technologies. Therefore, English 
language competences are crucial for a functional contribution to those flows. 
The development in the realms of technology and science spurs the motivation 
for learning the English language. This is reflected in the teaching-learning 
practices at higher education institutions providing necessary knowledge and 
skills used in diverse communicational contexts.

Challenges in the Field of ESP: Englishes and  
Globalized Technologies
There has been a language related dilemma in the English-speaking world that 
concerns the implementation, acknowledgment, and the use of nonstandard 
variants of English. It reflects some of the key issues pertinent to pluralist 
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discourse. As such, it is closely related to the question of equality, discrimination, 
and social justice. More specifically, the fact that there are numerous variations of 
the English language has become a prominent component in shaping social and 
cultural relations in the English-speaking environment. It has been emphasized 
that the principle of social inclusion implies acknowledging diversity by making 
the variants more visible and allowing their participation in public discourse on 
a par with standard English.

Not only does it concern the right of an individual to speak their native dialects, 
idiolects, or sociolects, but also the inclusion of these varieties in the particular 
segments of social and cultural functioning. While embracing the significance 
of social inclusion, equality, and justice, a question emerges with regard to 
the norm that ascribes to certain variants a privileged position. Democratic 
principles demand equal rights in terms of cultural diversity. Language is a 
major component in that segment. Hence, the varieties of Englishes should 
be considered as valid as the standard variant. This poses the question of the 
curriculum, as the varieties are already part of the educational practices in some 
parts of the world, such as Indonesia, as discussed in Muhalim (2016) presenting 
the research and the results of the survey in which students’ responses to the 
questionnaire demonstrate their awareness of World Englishes (WEs) and 
willingness to adopt their instances mostly for professional reasons (ibid, p. 29). 
It is worth noting that the state of affairs raises the issue of a sense of direction 
in English courses, especially in teaching and learning ESP. The reason for this 
is that the very concept of variety is questioned. It is regarded as potentially 
discriminating, i.e., implying the privileged status of the standard, as suggested 
by Levisen et al. (2017). Alternatively, it may be perceived as indicative of a 
patronizing attitude (ibid, p. 348).

From discourse analysis point of view, the question of equality resonates with the 
problem of “teacher-talk” in the classroom, as opposed to the linguistic context 
in which the parties are participating in the exchange as equals. McCarthy (1991) 
emphasizes that teacher talk is pertinent to educational practices by definition, 
since the teacher is the one who provides information (ibid, p.18). Practicing 
language content that concerns real situations brings the language closer to the 
students and allows them to contribute to the communication as active sources of 
information. Similarly, instead of merely perceiving the assigned standard form 
of language, speakers can contribute their own linguistic capital in the form 
of the language actually spoken in certain cultural or social contexts. Cultural 
and educational aspects meet in the point Tannen (2007) makes about the role 
of imitation in conversation. Exploring the phenomenon, it is emphasized that 
the importance imitation has in the learning context originates in the human 
tendency to lean toward the familiar, and imitation is based on repetition, hence 
ensures a sense of certainty and comfort, “the pleasure associated with the 
familiar” (ibid, p .98).
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In addition to ethnic and/or racial bases, inequality manifested in linguistic 
situations is also class related, as pointed out in the historical overview of the 
development of linguistics and the pioneering work of the Linguistic Society of 
America presented in Hymes (2003). It reveals that the organization in many 
instances used unorthodox approaches aiming to free studying a language 
and language itself from any stereotypical confines. Interestingly, it is noted 
that even the very notion of correctness is discussed through the prism of the 
relational nature of language: “It was clear that many notions of correctness had 
grown up, even been invented, in the course of instructing an aspiring middle 
class in verbal manners. Seen against the history of the language, and beside 
other languages, many preferences of pronunciation, or construction, were 
arbitrary” (ibid, p. 208).

ESP curriculum design and educational practices have not only been challenged 
due to the previously presented socio-cultural-linguistic issues, but also 
because of the very structure of English education, where the boundaries and 
inevitable intersections between ESP and general English play an important 
role, as examined in Kitkauskienė (2006). Brunton (2009) notes that the range 
of the definitions of ESP and indeed the specificities of the term in particular 
are not fixed categories. This resonates with the topics examined in Far (2008). 
Therefore, teaching and learning ESP should be approached from a variety 
of perspectives and/or as a hybrid phenomenon demanding a corresponding 
methodology.

The need also emerges from some cases where crossing the boundaries set by 
the normativity of the standard language variant may occur as a result of using 
English structures adjusted to the L1 variants, as noted in McCarthy and Carter 
(2014), tracking the findings in Malay speakers producing written English text, 
where the referential relationship between the noun phrase and the pronoun does 
not parallel the dynamics found in English (ibid, p. 91). The interference of the 
first language is explored through the question of the target culture in Bouherar 
(2017), specifically looking at teaching-learning idioms in the Arabic context 
(ibid, p. 946). Even an extended use of L1 can be part of the learning process, as 
the study looking at Turkish airspeak students shows in Sullivan and Girginer 
(2002). Negotiating some grammatical issues is part of this conundrum, as 
remarked in Baxter and Holland (2007).  

However, there is an angle from which adjustments in English structures are 
motivated differently. For example, in order to perform a financial transaction, 
trading operations, or to negotiate the price of a product, it is not necessary to 
insist on grammatically correct forms, stylistically sophisticated expressions, 
or semantically precise options. This is evident from Tamaredo (2018, p. 90), 
who states that “[c]ommunication is considered to be efficient when the message 
conveyed by the speaker is transmitted to the addressee with structures that are 
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easy to process, allowing fast information transmission”. In addition, in 2013 
Huhta et al. pointed out the risks of reductionist approach to language learning 
in ESP (ibid, p.34).

In “No, it is not elitist to correct students’ spelling,” Furedi (2021) observes an 
increasing demand in the UK educational context for a sensitive approach to 
students’ tests and papers featuring grammar and spelling mistakes. Namely, it 
is assumed that language related errors occur more in the papers of the students 
who come either from nonnative English-speaking background, lower classes, 
or minority communities. It has been suggested that one should take into account 
the impact of the background on students’ language competences and that those 
papers should be graded accordingly. The failure to do so may be considered 
as a manifestation of racism, class bias, or ethnicity-based discrimination. 
It should be noted that democratic principles and implementation of the 
politics of inclusion are key to prosperous social functioning that integrates 
pluralist public discourse. A particularly careful approach is needed to sustain 
it. This resonates with the points made in the article. While it addresses the 
problem of students’ papers in sociology and history courses, the phenomenon 
indirectly communicates the potential conundrum that an ESP classroom may 
encounter. Namely, the question is how to sustain a balanced approach to the 
acknowledgment, implementation, and use of English varieties in the context 
where a high level of formality is required. This particularly concerns the use of 
idiolects and sociolects that have become integral components in high-speed text 
messaging, exchange on social media, and email communication. This includes 
the use of abbreviated, contracted, or modified forms of words, absence of the 
tense or person markers in verbs, inaccurate forms of participles and plural forms 
of nouns. Given the global character of corporate interaction, the presence of a 
diversified English in business communication may be confusing, since there 
are morphological, lexical, syntactic, and semantic differences, discrepancies, 
and divergences between and among Englishes. 

For that reason, the strategy suggested at US schools with regard to Black 
English vernacular might be helpful. Particularly, as Wangberg (1982) points 
out, it has been insisted that teachers should sustain awareness of the differences 
and even obtain training that would equip them with linguistic tools necessary 
for comprehending the coded sociolect (ibid, p. 305). Although the observations 
in the article pertain to American high schools, the approach as such does 
resonate with the needs encountered at higher education institutions. The 
intricacies of the Algerian cultural context explored in Bouherar (2021) indicate 
kindred nondiscriminatory, notably anti-imperialist streak, and the need to 
accommodate to the voices of the dispossessed (ibid, p. 3). Similarly, in the 
world of business, that kind of awareness may reduce confusion and prevent 
miscommunication. 
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The situation featuring both the potential and threats generates uncertainty. What 
should be taken as a point of reference with regard to language competences in 
a globalized, corporatized world where the principles of ruthless utilitarianism 
may destabilize the boundaries of an acceptable level of language accuracy, 
playfulness, and consistency under the threat of basic communication and the 
content stripped of subtlety? How can we sustain the belief in the possibility 
of learning as a highly rewarding endeavor when it is obscured either by profit 
making desensitized to impractical, superfluous “trivialities” or by conflicting 
voices in the public debate? How can we sustain vibrant educational practices 
in the shadow of the tension between free speech and political correctness, 
plurality of voices and censorship, playfulness and mechanistic/ mechanized 
linguistic conduct?

The advent of digital technologies enabled thinking human communication as 
an extended activity that reaches beyond the boundaries imposed by physical 
space. It also brought about the idea of a free net hosting collaborative interaction. 
It promised to span the areas on the planet that separated its inhabitants and to 
ensure global interconnectivity unifying the participants in virtual intercultural 
exchange. The potential for a wider array of educational content, access to a 
variety of materials, and the possibility of choice were among the gifts the new 
dawn was announcing.

Nowadays, in the digital realm where everyone is a native and an alien at the 
same time, a tiny portion of the big dream is the reality of our encounters with 
technology. For one, the net is not free. It has been corporatized and transformed 
into an endlessly monetizable and monetizing source. Further, it has become 
heavily censored under the flag of political correctness, anti-hate speech policies, 
protection of human rights, and equality. In order to ensure social justice, it has 
become a fairly anti-democratic vehicle of social functioning. The world wide 
web might have lived up to the promise to ensure global connectivity, yet it 
seems that alongside the shrinking of the distance separating people, it also 
eradicated our sense of space, distance, and boundaries as such. It created a 
false, technology enhanced presence. It has connected cultures, yet it dissolved 
the possibility to sustain critical distance in an encounter with digital content. 
It has enabled a diversity of communication modes, choices, and educational 
resources, but also brought about information overload and pervasive language 
of instructions and directives. The net has become rather regulated, and it has 
had an impact on playfulness, spontaneity, and exploration in all spheres of life, 
language included. The freedom of the free net has become further threatened 
during the period of the COVID-19 pandemic-imposed restrictions which 
effected online communication, business, and education as a mandatory mode 
in many cases.
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What does it mean for ESP educators and learners? Both categories certainly 
benefit tremendously from the potential that the virtual realm offers. Learners 
are provided with the opportunity to be exposed to varieties of the English 
language and to encounter them in an authentic context. Additionally, they are 
able to choose educational content from online courses, podcasts, lectures, talks, 
one-on-one classes, e-books, audiobooks, popular culture, the entertainment 
industry, and social media. Constantinou and Papadima-Sophocleous (2020) 
accentuate that these online sources are mirrored in the materials used in an 
offline digital environment in the classroom. Students participate in technology 
enabled communication using a new language generated through the interaction 
via different platforms available on the internet and offline alike. García Sánchez 
(2015) shows that ESP learners are capable of managing hybrid sources such 
as the materials used in both m-learning and u-learning1. These aspects may 
be beneficial in the context of certain teaching methodologies. This opinion 
is forged in Mulyadi et al. (2020), insisting on interactive tasks and students’ 
active participation. 

There have been numerous ways in which technology has impacted 
communication, social relations, and education. We bear witness to both 
benefits and hindrances. Text messages have impacted shrinking of the verbal 
expression literally, while digital technologies have by and large metaphorically 
shrunk the spaces between people. This distinction and many others based on the 
same principle of the distinction between the literal and the symbolic, physical 
and virtual, simulated and authentic have been massively ignored. So has the 
fact that technology is supposed to be in the service of human beings, not vice 
versa. This affects one’s sense of the interlocutor, messages delivered within 
technology enabled communication, and the perception of the communicational 
content. One wonders if we can sustain the passion for teaching and learning that 
would be immune to the deviations of the original idea of the net, connectivity, 
and bridging the gap between oneself and the other? Are we able to keep the 
belief in vibrant, inspiring, and playful educational practices? Can we preserve 
the awareness of the joy that learning, teaching, and using a language may 
engender?

The supposedly free net is not the only aspect of social functioning that has 
been reconfigured under the pervasive expansion of consumerism in the 
modern world. Education has been affected, as well. There has been a rise of 
privately owned higher education institutions worldwide and tuition fees that 
exceed students’ and student families’ economic capacities. Higher demand for 
the labor force with higher education degrees has had two major consequences. 

1.  M-learning or mobile learning is a new way of accessing learning context using personal 
electronic devices, whereas u-learning or ubiquitous learning refers to any environment 
that allows access to learning anywhere and anytime (a.n.).
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One is financial dependency of students and their families on loans and other 
debt based economic transactions. The other regards hyperproduction of higher 
education degrees.

Globalized digital technologies offer online courses, talks, and lectures that 
provide us with insights into economic currents. We can obtain financial literacy 
and perhaps become capable of managing the increasingly complex side of both 
private lives and social relations. This may also become the dominant lens 
through which we perceive the world. Education might be among the things that 
are observed through such a prism. Students have become customers. Colleges 
have become corporations that offer services facilitated by instructors. Their 
philosophies are to a great extent conditioned by the vision of shareholders. The 
vision is governed by the fluctuations on the market, and educational practices 
are adjusted to the demands that the financial elites impose. It seems that for 
the students who major in finance, business, and related disciplines and fields, 
this might be an advantage. The fact that the market driven functioning of the 
society is a global phenomenon makes the situation even more advantageous. 
Most of the world speaks the same language, as it were. Moreover, it is frequently 
manifested in the linguistic content articulated in English. In that context, Van 
der Yeught (2016) indicates that the significance of English based imports can 
hardly be overrated.

Hence, those who study business or learn about business can get easily 
equipped with the tools needed for business communication and for practicing 
the particular business. Technology and globalization make it both necessary 
and possible to adopt that equipment from experts, native and non-native 
speakers alike. This can be inferred from Tica, Palurović, and Firat (2017) 
paying particular attention to EIL (English as an International Language) 
in an educational context (ibid, p. 484). Students can be exposed to diverse, 
yet authentic language materials and business contexts. It can hugely inform 
their language competences. This reverberates with the findings presented in 
Ahmadvand, Barati, and Ketabi (2013). The study makes a point about different 
needs including professional, but also other types of needs reflecting a wider 
range of motivation and perception of language (ibid, p. 2). This is also explored 
in Koran (2014) from the perspective of syllabus design. Globalization has 
brought about listening to authentic business dialogs, reading reports, analyses, 
and critiques, engaging in an active conversation with peers, instructors, and 
business partners. The globalized communication channel has enabled learners 
to contribute their own writings to both academic and corporate communities 
in the form of academic papers, reports, financial analyses, books, and business 
plans. Learners can learn, prosper, and share. Formats vary and can include 
cooperation with instructors (Luka, 2008).
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This poses certain challenges to both educators and learners and confronts 
them with new demands and a need to acquire technology related skills and 
literacies, as suggested in Mudure-Iacob (2019). The benefits of ESP in that 
context are suggested in Ukaegbu, Njoku, and AmadI (2020), emphasizing the 
socio-economic aspect in the poverty and unemployment-stricken areas such 
as Nigeria, where entrepreneurial enterprises are largely enabled by the use 
of the English language, particularly in the field of marketing and advertising 
(ibid, p. 300). The situation informs the approaches both within and without the 
educational institutions in different ways. One of them implies that customers 
are entitled to receive the service the university offers. The university, both as 
an employer and service, is defined by its business philosophy. It is obligated 
to deliver the product in accordance with its business profile. Transmission and 
exchange of knowledge between instructors and students, as well as within their 
respective peer communities, is to a considerable degree a matter of financial 
transactions, profit making, and reducing costs. These aspects, notably from the 
perspective of the employer/business owner, are critically approached in Ramos 
(2019), stressing the threats that commoditization of education entails, but also 
raising the question of the role of the state in intermediating between the private 
education sector and clients (ibid, pp. 35, 37, 40).

This may affect the positioning of these parties in an opposing, potentially 
conflicting relationship. In addition, it creates the cultural climate based on 
competition, rivalry, retributive tribalism, individualism, and detachment from 
both peers and teachers when it comes to students, and coworkers and students 
in the case of educators. In other words, conveying and receiving knowledge 
at the institution of higher education has massively become subordinated to 
the financial dogma of today’s society, and bereft of the sense of community, 
collaboration, and trust. The question is, however, whether we can reconfigure 
the stray currents in educational practices, while simultaneously sustaining 
the vitality of educational exchange based on genuine interest, commitment, 
inquisitiveness, and intellectual engagement. Interestingly, the very 
globalized world is in a certain sense both informed and enabled by means of 
interconnectivity and might offer a platform for an optimistic scenario, as it can 
be inferred from Kopylovskaya and Bajeva (2017), highlighting the situation 
where the traditional divide between technology and hard science, on the one 
hand, and the humanities, on the other, is being overcome by means of global 
communication and advanced technologies (ibid, p. 590). Similarly, Živković 
(2016) speaks in the key of hopeful prospects that globalized, technology 
enhanced communication may ensure. Emphasizing the challenges the context 
brings, the article capitalizes on the importance and possibility of communication 
based on democratic principles and freedom from mechanistic confines.
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Materials and methods
The question of language competences was also investigated through the empirical 
portion of the research. It consisted of a survey featuring the answers of 52 first 
year students at Belgrade Business and Arts Academy of Applied Studies. One 
cluster of questions concerned the approaches to Englishes, sociolects, idiolects, 
styles, and language skills as part of the educational practices in ESP. In addition, 
students were asked about their perception of the role of technology and its 
impact on educational practices. In that context, its efficiency/ effectiveness 
was contrasted with in-person/ face-to-face communication. The questionnaire 
offered the students the opportunity to voice their opinions by addressing 
the question of their motivation for learning English. Their choices, such as 
professional goals, were combined and juxtaposed with aspirations toward an 
integration into the cosmopolitan community. The survey was conducted in 
May 2021 by the authors who are also instructors at this institution of higher 
education. The participants were native speakers of Serbian language who were 
learning English as a foreign language. Male participants constituted 32.2%, 
and females 67.8% out of the total number. There were 60.7% of the students 
whose major was in finance, accountancy, and banking, and 39.3% of those who 
studied taxes and customs. 65.5% of them have been learning English since 
third grade of elementary school, 11.7% since fifth grade, 1.6 % since first grade 
of high school, 0.1% since first year of college, and 21.0% chose „other.“ In 
respect to proficiency, only 7.2% out of the total number of participants were A 
level English speakers, 67.3% had a B level, and 25.5% a C level knowledge of 
English.

The methods included experimental measurements and statistical analysis of 
the results. The instrument used in the empirical part was the structured survey 
targeting the thematic areas of relevance. It was composed specifically for the 
purpose of this research. The quantitative analysis of the results performed using 
a statistical method has also been qualitatively analyzed. The insights resulting 
from that part, alongside the particular commentaries and ideas related to the 
thematic area, are presented in the next section of this paper. The approach 
relies on discourse analysis as a research method which aims to understand 
how language is used in real life situations, as it is suggested in Marra (2014), 
insisting on the skills pertinent to discourse analysis and sociolinguistic aspects 
of language in a work related context. Some aspects of the analysis verge on the 
interdisciplinary perspective, as certain cultural, social, and political aspects 
have been taken into account in accordance with Blommaert and Bulcaen 
(2000), looking at three aspects of discourse – as text, discursive practice, and 
social practice (ibid, pp. 448-449).
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Results and Discussions
As it was shown in the previous sections, the question of the varieties of Englishes 
and their presence in academic context became one of the key areas in the realm 
of ESP. It has caused numerous dilemmas from the perspective of instructors, 
syllabus and curriculum design, and students, i.e., from both teaching and 
learning angles. The survey showed that the questions framed in the theoretical 
part were relevant and that they brought to awareness key democratic principles 
and human rights. It also confirmed the anticipated uncertainties with respect to 
possible problems and benefits that the introduction of the varieties of English 
in the courses could entail. 

Somewhat surprisingly, yet hopefully, students did not experience major 
hindrances in the encounters with nonstandard variants of English (86,9 %), as 
shown in Table 1 providing the data about the answers to the question: 

Do you experience difficulty when you are exposed to nonstandard varieties of 
the English language (dialects, slang, colloquial language)?

Table 1.  
Difficulties with varieties 

Percentage
Not at all 4,2
A little 86,9
Quite 4,3
To a great extent 4,6

It was very important to track the dynamic within the survey that regarded 
students’ approach to the connection between learning and certain language 
skills, as elucidated in the thematic focus of the paper revolving around language 
competences. The students insisted that for the improvement of their speaking 
skills, the importance of practicing conversation with the instructor by far 
outweighed the significance of other components (67.3%), as shown in Table 2 
providing the data about the responses to the statement: 

I regard the following type of practice to be beneficial for the advancement of 
my speech:

Table 2.  
Type of practice which is beneficial for the advancement of speech

Percentage
Conversation with the instructor 67,3
Conversation with peers 0,0
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Percentage
Conversation with native English speakers 15,3
Using audio-visual content (video, series, movies, music, etc.) 17,3
Other 0,1

Coupled with their emphasizing the role of speech in communication by and large 
and also as a learning component (93.2%), this might have addressed the approach 
and need based on the primacy of in-person, face-to-face communication. It 
could be informative of strategizing educational and, more broadly, socially 
conditioned linguistic realities in the time of advanced technologies and virtual 
educational practices, business, and human interaction. This can be tracked in 
Table 3 providing the data about the answers to the question:

Which language skill do you consider to be the most important?

Table 3.  
The most important language skill

Percentage
Speech 93,2
Reading 1,4
Writing 0,0
Listening 5,4

This might be taken as a signpost in structuring course materials and 
accommodating the needs hereby expressed. One should be mindful of the fact 
that surfaced in the empirical portion of this research, which indicated students’ 
approach to grammar as the key linguistic ingredient in communication (45.7%). 
This is shown in Table 4 offering the information about the responses to the 
statement: 

In ESP, I most often encounter problems in the following areas:

Table 4.  
Problematic areas in ESP

Percentage
Grammar 45,7
Vocabulary building 32,5
Oral expression 18,1
Written expression 0,1
Listening and understanding 2,2
Reading and understanding 1,4
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In fact, many of the students were of the opinion that linguistically incorrect 
structures had a negative impact on the perception of the content (56.6%), as 
shown in Table 5 providing the data about the answers to the question: 

Do grammatically incorrect structures impede understanding language content 
within ESP? 

Table 5.  
Grammatically incorrect structures impede understanding  
language content within ESP

Percentage
True 56,6
Partly true 26,9
Not true 16,5

In addition, most of the participants spoke in favor of a formal mode of expression 
(52.2%). Table 6 offers the information about the answers to the question: 

Is a formal expressive mode in ESP easier to understand than colloquial?

Table 6.  
Formal expressive mode in ESP is easier to understand than colloquial

Percentage
True 52,2
Partly true 47,7
Not true 0,1

Comparing the accessibility and comprehensibility of the content delivered 
within vocational educational practices ranging from formal, academic, 
colloquial, slang, to regional dialects, the students opted for the formal mode 
(51.6%), whereas the other choices were selected by 16.3%, 15.6%, 16.4%, and 
0.1%, respectively, as displayed in Table 7 providing the data about the answers 
to the question: 

What types of content within ESP are easier to understand?
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Table 7.  
Types of content within ESP which are easier to understand

Percentage
Formal 51,6
Academic 16,3
Colloquial 15,6
Slang 16,4
Regional 0,1

They also prioritized communication with native speakers, particularly those 
using the standard variant (93.4%), as Table 8 shows providing the data about 
the answers to the question: 

Is it easier to understand native speakers who use the standard variant of 
English?

Table 8.  
Native speakers who use the standard variant of English  
are easier to understand

Percentage
Yes 93,4
No 0,0
To a certain degree 6,6

The survey addressed the concern about the dominant cultural paradigm 
dictating economic power as a token of individual and social worth. It targeted 
the problem of utility as the key motivation for learning English, as it could 
show the relationship between education, on the one hand, and, on the other, 
profit and wealth as social status markers. The results of the survey signaled 
a hopeful prospect based on students’ responses about their major motivation 
being the need to become cosmopolitan citizens of the world, not greedy rivals 
competing in the corporate arena (54.4%), as shown in Table 9 offering the data 
about the way the participants provided the information about the motivation for 
learning English by completing the sentence fragment/prompt: 

I am learning English because:
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Table 9.  
Motivation for learning English

Percentage
It makes me a more productive worker 43,2
It enables a cosmopolitan approach to communication and 
people

54,4

A lot of people speak English,  
and I don’t want to be an exception

2,2

Other 0,2   
  

The question of the prevalence of digital technologies in education was reflected 
in the responses of the students to the question in the survey where the majority 
stressed the need for in-person, face-to-face communication as opposed to 
the technology enabled communication channel (97.1%), as shown in Table 10 
providing the data about the responses to the statement: 

I regard in-person, face-to-face communication to be more important in ESP 
than the use of digital technology.

Table 10.  
Face-to-face communication is more important in ESP than digital technology

Percentage
True 97,1
Partly true 2,9
Not true 0,0

However, the primacy of face-to-face communication in education did not 
affect students’ awareness of the importance of digital technology in that 
context. This was clearly evident from their responses to the question about 
the importance of digital technology in the educational environment, where the 
students expressed their opinions on the assumption about there being more 
advantages than disadvantages of the use of technology for education related 
purposes (59.3%), while only 2.1% of the participants in the survey thought 
that there were more disadvantages. 38.6% of them contended that there was 
an equal number of advantages and disadvantages. Table 11 provides the data 
about the responses to the question: 

Is considerable presence of digital technologies in ESP more advantageous or 
more disadvantageous?
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Table 11.  
Digital technologies in ESP

Percentage
More advantageous 59,3
More disadvantageous 2,1
Equally advantageous and disadvantageous 38,6

Based on the results of the empirical part, and relying on the considerations 
presented in the theoretical part, the authors recommend a balanced approach 
to the introduction of WEs and forms of nonstandard English in the ESP 
curriculum; raising consciousness about the benefits of both technology and in-
person, face-to-face communication, and their application in accordance with 
the insights; diversified motivation for learning English highlighting the aspects 
that might be obscured by profit driven goals.

Conclusion
Some of the challenges with which ESP educational practices are confronted 
include the presence and practice of Englishes as an official part of the 
curriculum; corporatization of education; and the globalized realm of advanced 
technologies. These three areas have been explored in this research theoretically 
and empirically, as presented in the paper. Regarding the first issue, the main 
anxieties revolved around the students’ perception of and ability to manage 
varieties of English. The empirical component of the research partly confirmed 
this, but it also confronted some of the postulates by showing that students 
expressed both willingness and ability to cope with the challenge. As far as 
the problem of corporatized education is concerned, the responses within the 
survey indicated that despite the prevalent commoditization, students were 
sensitized to other motivations. The third issue looking at the globalized realm 
of digital technology, especially its role and impact in education, showed that 
students recognized its significance, but sought other modes of communication 
and expression, particularly emphasizing the relevance of in-person, face-to-
face communication both with peers and instructors. The findings consolidated 
some of the initial concerns, yet brought an optimistic perspective grounded 
in the students’ openness to otherness, learning, and exploration. They were 
a basis for the recommendation made by the authors. It includes a balanced 
approach to nonstandard variants of English in ESP; insights into and application 
of the benefits of both technology and in-person, face-to-face communication; 
motivation for learning English that surpasses merely profit driven goals. This 
could be informative of the syllabus design and classroom activities within 
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the ESP educational activities that would ensure the advancement of students’ 
language competences.
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