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THE USE OF GOOGLE FORMS AS SUPPLEMENTARY
LEARNING MATERIAL FOR THE ESP CLASS
Olivia Chirobocea-Tudor
Faculty of Letters, Ovidius University of Constanta, Constanta, Romania

Abstract: The use of digital tools in the teaching of languages has increased exponentially
during the pandemic due to the imposed online teaching measure or what has become
known as remote emergency teaching. Such tools have proved very efficient in diversifying
class activities as well as in engaging students more and increasing their motivation. They
have also triggered teachers’ imagination and inspired them to propose and develop a wide
range of uses for these tools. Google Forms is one such platform that is easily accessible
and can be employed for various purposes within a language class or outside it as extra
material. This article explores the potential of this tool as a helpful supplement for the
ESP class, with focus on vocabulary acquisition, consolidation and revision, spelling and
correct equivalence of specialized terminology between L1 and L2, as well as grammar.
The platform can be used both in online classes and face-to-face classes, therefore it is a
universal tool, regardless of how education is organized. A wide variety of practice activities
can be developed in order to facilitate active learning, improve students’ engagement in the
discipline and motivate them to enhance their knowledge.
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Introduction
At the beginning of the pandemic, when all education was suddenly transferred
online, there was the fear of not having the tools to cope. Then came the torrent
of potential tools and gradually teachers became more versed in using various
online instruments. Each teacher or institution chose one or more of these to
implement and use regularly with their students. My first choice for material
sharing back in March 2020 was Google Classroom because it was easy to
use and accessible, therefore Google Forms was the natural next step. As the
institution later began to use Microsoft 365 as its official education platform,
the move from Google Forms to Microsoft Forms was easy as the two are
similar both in functions and in scope. Thus, although this article explores
Google Forms in particular, the activities can be easily transferred to other
types of similar applications. Even though it started as a tool for online classes,
forms can be easily transferred to any type of education, whether face-to-face
or online, depending on needs. Both teachers and students have become quite
proficient in using different types of platforms, accessing links, websites or
phone applications, and using various gadgets, therefore technological literacy
should no longer be an issue. Even so, no extensive proficiency is required in
using Google Forms, or Microsoft Forms for that matter, because it is a userfriendly instrument, easily accessible by both material creator and user.

Literature review
As described by previous researchers, “Google Forms is a free online tool that
can be used in the classroom to improve students’ participation, engage them
in their learning, and evaluate their learning. Moreover, it is user-friendly, easy
to administer, and helps instructors save paper and time grading assignments”
(Nguyen et al., 2018, p. 79) or “an integrated web-based application that
facilitates the design of online surveys, questionnaires, and quizzes with a
user-friendly application programming interface” (Haddad & Kalaani, 2014, p.
24.649.3). Since its inception in the late 2000s this application has been dedicated
to the creation of surveys or questionnaires. In terms of its uses in education,
considerable options have been discovered and implemented by teachers and
researchers. A comprehensive article published online by the global blog for
Oxford University Press – English Language Teaching in 2013 details the many
possibilities of using Google Forms on a tablet or other devices, among these:
student self-assessment and reflection, peer assessment, rubrics, classroom
management logs, quizzes, tests and surveys, lesson planning, data collection
as well as documenting personal development (El-Ashiry, 2013).
Google Forms is very often used in elementary (Hidayah et al., 2021; Park
& Ahn, 2021) and secondary education for classroom activities or learning
material, but also increasingly in tertiary education (Djenno et al., 2015) for
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the same purposes, especially after the experience of the pandemic when many
such online tools were tested by teachers and then consistently employed even
when school returned to the face-to-face format. A 2016 study (Kato et al., 2016)
that explored the potential for self-regulatory learning in the case of students
involved in activities designed on the Google Forms platform showed positive
results with increased engagement and success in passing levels of achievement.
A 2017 study (Chaiyo & Nokham, 2017) researched the students’ response to
three similar platforms, including Google Forms, when used in class to improve
learning, interaction, concentration, engagement, motivation and satisfaction.
The results were less favorable towards Google Forms compared to the other
two.
While Google Forms is most often used for surveys and data collection (Hsu &
Wang, 2017; Knight et al., 2017 for creating metadata; Mondal et al., 2018 for
medical surveys; Mansor, 2012 for managing students’ grades and attendance
records; Bondarchuk et al., 2020 for monitoring teacher’s psychological state),
its other important use in education is for assessment (formative or summative),
continuous testing and obtaining feedback from the students in terms of the
quality of the lessons, misconceptions, elements taught in class that were not
fully understood and other similar problems that can be adjusted and adapted
to the students’ needs (Haddad & Kalaani, 2014; Castro, 2018; Nguyen et al.,
2018; Jazil et al., 2019; Kurniawati & Lestari, 2020; Lailaturrahmi et al., 2020;
Sari et al., 2020; Hakimah et al., 2021). For example, a 2013 study on the use
of Google Forms as a classroom response system, getting feedback from the
students on the information they received during class, found that “70% of
students answering the survey agreed or strongly agreed that Google forms
helped them learn course materials” and 74% “agreed or strongly agreed that
Google forms as a classroom response system increased their engagement in the
classroom” (Heckman & Gehringer, 2013).
During the period of temporary shift known as emergency remote teaching
(Hodges et al., 2020) at the beginning of the pandemic, the use of platforms
increased exponentially and Google Forms was no exception. A 2021 study
(Ferran et al., 2021) concluded on the students’ positive reaction to the use of
Google Forms for asynchronous teaching during the pandemic, after their input
was requested on the design of the forms. Increasingly Google Forms is used
as a platform to design and convey learning material (Kato et al., 2016; Afiah
at al., 2021; Ferran et al., 2021; Quyen & Anh, 2021; Rocha 2021) and this is
because the use of this type of platform for educational purposes shifts the focus
from the teacher to the student (Rocha et al., 2021), encourages active learning
(Djenno et al., 2015), which has been proven to be more effective on long-term
retention than passive learning (Masters, 2013), creative thinking (Rocha et al.,
2021) and self-reflection (Kato et al., 2016), all of which improve the learning
act in the end.
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The context and the goal
Elaborating the ESP materials and planning the course design should be based
on needs analysis (Dudley-Evans & St John, 1998, p. 4) but the level of English
proficiency must always be taken into account. Too ambitious goals for students
that are not very proficient will result in a disaster. The students will not be able
to cope with the level, become discouraged and learn nothing, and even develop
a negative attitude towards the discipline (Navickienė et al., 2015, p. 107).
Smaller goals will ensure better success. Therefore, an ESP class for students
whose levels of proficiency are not very high should reinforce elements of basic
English, something the students might have insufficient knowledge of, while
also introducing elements of specialized English. It is a precarious balance, and
lack of time or motivation from the students or other negative factors will easily
upset it. Therefore, careful planning as well as plenty of creativity from the ESP
teacher should ensure that the students will in fact gain skills and knowledge
from the ESP class, even with lower levels of proficiency.
Thus, given the rather low to intermediate level of proficiency in most of my
classes, I set a very specific goal for the first semester of the first year of ESP.
The target was that the students should be able to make a description using
simple grammar but specialized vocabulary and specific phrases. Several
factors and circumstances were taken into account. My students are enrolled in
the natural science programs of biology, ecology, agriculture and horticulture
and they take ESP classes during their first and second year, thus four semesters
in total. Every semester I try to correlate the ESP vocabulary with the one
they encounter in their fundamental courses. Thus, the students will learn
the concepts and associated terminology in parallel, in L1 and L2. Given this
similarity in English level and specialization, the factors and circumstances
taken into account were as follows. Firstly, all four programs take fundamental
courses of botany in the first semester, therefore the ESP class would be focused
on plant vocabulary, which is rather an easy start for the students. Secondly, this
common type of vocabulary and its level of difficulty makes it easier for the ESP
teacher to develop the class activities with a simple and targeted focus, centered
on developing certain specific skills (writing a descriptive text) while learning
low-level specialized vocabulary as well as revising and consolidating basic
elements of English vocabulary and grammar (present tense, the use of common
verbs such as be, have, grow, rephrasing, using synonyms, irregular plural, etc.).
All the lessons in this semester are designed in such a way to gradually lead to
this final goal, to incorporate the specific vocabulary as well as the grammar
necessary to contribute to this purpose. This unity of purpose is also helpful in
the designing of the Google Forms corresponding to each lesson.
Although the vocabulary that the students learn in L1 in their botany class is
highly specialized and very complex, I do not go that far in the ESP class, but
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try to offer them the basics from which any further knowledge would ensue. For
example, in the English class they will learn, among others, the major parts of
a plant such as root, stem, leaf, flower, fruit, thorn, node, internode, receptacle,
sepal, petal, stamen, pollen, pistil, ovary, ovule, parts of the leaf (petiole,
blade, vein), types of fruits (botanical classification: drupe, berry, pome,
hesperidium, legume/pod, achene, nut, capsule, caryopsis) and parts of fruits
(stem/stalk, skin/rind, pulp/flesh, stone/pit, pip), and some common processes
such as photosynthesis or pollination, but will not go into morphological
and physiological details. For most students this type of terminology is quite
enough in terms of complexity because they are in the initial stages of acquiring
knowledge about these concepts in L1, therefore it is often hard to make sense
of them in their native tongue, much less in a second language.
While each lesson introduces new words, related gradually to each part of
the plant, the increasing amount of terminology and other elements taught in
class need to be consolidated before the next lesson and the next group of new
terms. This is where one of the major problems intervenes, namely time, that is
the time required to keep repeating and reinforcing the previous and growing
information in order to make room for the next. The number of hours of ESP is
allotted to each program according to the internal regulations of each program.
Thus, while agriculture and horticulture are allotted two hours of ESP per
week, biology and ecology are allotted one, and while two hours are still rather
limiting given the parameters described previously in terms of proficiency and
target, one is beyond insufficient, especially for those students that struggle.
Therefore, the need for extra materials and activities is real and not just dictated
by objective curriculum recommendations.
Before 2020 extra materials were normally given in a printed form, or through
email or online groups. However, I found these methods lacking. Feedback
is important and that was not always satisfactorily offered due to constraints
related to space or time. The compulsory nature of supplementary materials
(curriculum requirements for individual study) was doubled by an actual need
for extra work displayed by students interested in advancing. This need was
either expressed directly or it was implied from their insecurity and struggle
with the class materials. Offering the students a simple pile of materials or
bibliography to do with as they please is never a solution. Supplementary
activities would normally be carried out on platforms such as Moodle or Canvas
but for institutions or teachers that do not have access to such platforms, other
accessible tools were needed. The fact that we could no longer meet face to face
because of the pandemic restrictions required an online solution. However, the
amount of email and messenger traffic was enormous due to the lack of direct
interaction during the first months of the pandemic and increasing it with such
extra activities would have been overwhelming for both teacher and students. A
different method was required and using forms seemed the most advantageous
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way to cover many aspects of the problem because it was easily accessible,
had the potential to be organized in a user-friendly manner, to offer a wide
variety of activities with the possibility to employ multimodality, and to allow
the students to work on the tasks at their own pace, in their own time and space,
while providing immediate feedback. For me, the most important aspect was
to be able to cover in these forms activities that were always sacrificed because
of the lack of time, such as consolidation, reinforcement and revision by means
of variety in the way the tasks were formulated so that the students would have
more than one perspective on the usage of grammar or specialized vocabulary.
All these would facilitate the mental process conducive to learning and longterm retention.
Thus, while in the classroom, virtual or actual, the target elements of grammar
or vocabulary would just be presented and practiced briefly, the Google Forms
corresponding to the respective lesson would offer a wide range of activities
practicing at length the specific issues and offering the students the chance to
revise and understand them at their own pace, a helpful task especially for those
with lower levels of proficiency. The forms are normally structured into two
sections, one specifically dealing with vocabulary and one practicing various
grammar issues, which addresses those with beginner levels in particular. Such
specific issues would be: the present tense (structure – how to construct the
affirmative, negative and interrogative forms, and usage – a particular one being
to describe something), irregular plural (found in scientific terms with Latin
or Greek origin that are often encountered in botany, from the more common
photosynthesis – photosyntheses to the more scientific caryopsis – caryopses or
hesperidium – hesperidia), specific combinations of terms or phrases, learning
and using simple adjectives related to the description of a plant in general (such as
big/ small, thick/ thin, tall/ short, branched, etc.) but also specialized adjectives
related to botany (deciduous/ coniferous, woody/ herbaceous, annual/ biennial/
perennial), as well as rephrasing through the use of compound adjectives (e.g.
The leaves have a medium size./ The leaves are medium-sized) or synonyms.
These are but a few examples and they are practiced with the purpose of
understanding the use of the specialized vocabulary and grammar, sentence
structure, of describing images (learning to see beyond the superficial and name
specific parts as well as describe them), and much more.
Implementation of the method was simple. A Google Form was created for
each lesson, practicing the corresponding issues of vocabulary and grammar
discussed during the lesson. Each form had very many entries and the emphasis
was on variation, but each entry was usually kept short and to the point in
order to avoid possible boredom and diminished focus. Each form had the same
message at the beginning, a series of suggestions and pieces of advice on how
to best tackle the forms. I tried to offer as much guidance as I could in carefully
organized and concentrated sentence so that the suggestions should not be too
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long or complicated. After every class I would send the students the access
link to the new form on their messenger group. The following figures represent
excerpts from the forms created by the author of this article. The images
used were provided by Google within the form under the Creative Commons
License.

Figure 1

Figure 2

Figures 1 and 2 illustrate a simple identification exercise that was very
commonly used in the forms. The students would have to recognize and name
the plant parts in English. They are supposed to identify the first image (Fig.
1) as a root, but they can also specify it is either a fibrous root or a taproot, as
they received the terminology in class. These alternatives are offered in the
feedback. The level of scientific complexity is kept low and what counts is for
them to know the terminology in English rather than correctly identify the image
from the scientific viewpoint. The second image (Fig. 2) prompts the students
to remember as many fruit parts as possible (at least tree) and name them in
English and Romanian. Whenever specialized vocabulary is involved, I insist
on equivalency between L1 and L2. Any of the following would be correct: skin
(coajă, pieliță), pulp/ flesh (pulpă), stone/ pit (sâmbure), stem (codiță), seed/
kernel (sămânță/ miez).
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Figure 3

Figure 4

Figures 3 and 4 illustrate a multiple choice exercise for the practice of adjectives
and nouns specific to the plant parts provided in the images (flower and leaf).
The students have to understand the meaning of each adjective or noun and
choose the appropriate ones. Thus, the suitable choices for the flower are funnelshaped, purple and rounded corolla while the choices for the leaves are mediumsized, pointed, narrow blade, visible veins and thin blade.

Figure 5

Figure 6

Figures 5 and 6 represent activities that are reserved for the end of the form as
they are more complex and come as a conclusion requiring knowledge of most
of the information revised over the entire form. The students are required to
give a detailed description of a specific plant part (flower in Fig. 5 and fruit in
Fig. 6). They should use the terminology, their knowledge about present tense,
adjectives, verbs, prepositions, word order, rephrasing, etc., in order to construct
a short descriptive paragraph.
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Figure 8

Fig. 7 represents a fragment from a long line of similar short entries mixing
various fruit parts and adjectives. This is meant to emphasize and practice
word order (adjective before noun – this is often a problem for Romanian
native speakers because the adjective follows the noun in Romanian) as well
as the specialized vocabulary related to the fruit: lentil pod, pear stem, juicy
plum flesh, smooth pumpkin rind, peanut shells, hard and ripe acorns. Fig. 8
exemplifies a multiple choice series practicing the correct word order in negative
and interrogative present simple sentences.

Figure 9

Figure 10

In my previous research I detailed the benefits of using translation as a
technique in the ESP class for the introduction of new vocabulary, as well as
for consolidation and revision (Chirobocea, 2018; Chirobocea-Tudor, 2021).
These are a few examples used in the forms to practice various elements of
language. Fig 9 illustrates exercises used for the distinction between nouns and
verbs (pollination – to pollinate, development – to develop and germination – to
germinate). Fig 10 illustrates exercises used for the practice of irregular plural
and of the pairs either … or and both … and (either tubers or bulbs, either
shoots or stems, either to pollinate or to germinate, both nodes and internodes,
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both pith and epidermis, both buds and leaves). All the examples, of course,
always contain specialized vocabulary.

Figure 11

Figure 12

Figures 11 and 12 exemplify grammatical translations, the former practicing
prepositions (combination of sand and clay, pollinated by bumblebees and
butterflies, the difference between croci and snowdrops, the perfume and nectar
of flowers, type of oil, stage of development) and the latter practicing questions
in the present tense, all using specialized vocabulary (Does the ovary wall
separate into two layers?; Do you have any ripe plums?; Is the pod a dry fruit?;
Is the pepo a modified berry?; Are these currants sweet?).

Discussion
The main advantages of using forms to supplement the lessons are that they
compensate for the lack of time in the classroom to consolidate and revise, they
allow for the use of variety in order to increase critical thinking and learning,
they offer the students a form of self-evaluation at their own pace and thus a
chance to improve as they are free to repeat the form as many times as they need.
Since the lessons have specific vocabulary-oriented segments and grammaroriented segments, the forms also follow this pattern and revise both vocabulary
and grammar, this time insisting more on how these interfere with one another
in the particular usage specific to the natural sciences domain. Therefore, while
some issues were just touched upon in class, the forms provided a multitude
of activities that would allow the students the time to practice, revise and
consolidate those issues.
For the teacher, creating these forms represents an effort, but it pays off in the
end because the result is a complex material that can be used again and again
with each generation of students. The feedback that comes from monitoring the
students’ activity on these forms helps the teacher notice patterns and recurring
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problems that can be addressed either in class or by adjusting the forms
accordingly, as other practitioners concluded as well (Nguyen et al., 2018, p.
78). Also, being an online tool with limitless space, the forms can be improved
upon every year as their settings permit editing at any time, so activities can be
added, removed or modified. Easy access to multimodality sources means that
images or audio and video links can be added to make the activities as visual as
possible and as interesting and varied as possible, with only our creativity and
imagination to guide us.
I struggled with whether I should make the forms a compulsory activity but
eventually chose to leave it optional and actually test the students’ willingness
and disposition to do extra work, to see its value. Like in other aspects of our life,
seeing the value in something does not necessarily compel us to make the effort
because it requires concentration and discipline. Young people nowadays are
stimulated by many distractions and teachers are competing for their attention
against social media and other similar preoccupations. More than often, little of
their time and focus remains for anything else. Google Forms have the advantage
that they can be easily accessed and filled in on any smartphone, just like social
media apps. However, beyond this accessibility comes the heavy part, actually
doing the work, and that was sustained consistently only by approximately half
the students.
By putting this method into practice certain unpredicted aspects were revealed
over time. For example, the immediate feedback provided is both an advantage
and a disadvantage. It is an advantage for the teacher because it saves time and
there is no need for a direct response to each student as it happens with homework,
regular evaluations or other submitted tasks. It is an advantage for the students
because they can see where they were right or wrong as soon as they submit the
form and either take pride in their knowledge or correct themselves. It is also a
disadvantage for the students because those direct discussions with the teacher
involved more information, more personalized and specific explanations. A
disadvantage for both teacher and students is that the existence of the correct
answers encourages cheating as was the case with a student who submitted the
form leaving all the spaces blank only to see the correct answers provided at
the end. Not doing the work offers no benefits because hardly any knowledge
is assimilated just by viewing a long line of answers, which undermines the
desired effect of active learning.
Another issue was anonymity. I weighed on whether I should keep the responses
anonymous in order to encourage more participation or ask for the name of
the student submitting the form. In the end I took a chance and requested the
name, but did not make it compulsory and a few students left the space blank.
I explained to the students that I would only monitor the involvement in this
activity in order to register interest and take the effort into account for the final
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mark, as well as record the recurring problems and adjust accordingly. I insisted
that the effort was taken into account and not the accuracy of the answers. This
lack of anonymity was also grounds for cheating, surprisingly. Some students
filled in the answers and submitted the forms without interest in learning,
but only to fake interest and maybe incur some good will from the teacher
for the effort. I managed to filter these students because their answers were
either too perfect (simply copied the terminology from the class materials) or
the errors were those expected when a translation program is used, which meant
the translation activities, for example, were made by means of a translation
app or software and these usually have problems with the usage of specialized
terminology. Again, just like in the previous example, by not actually making
the mental effort of completing the work by themselves, these students reaped
no true benefits, but rather cheated themselves.
Another condition that would ensure the success of this extra work would be
consistency. My advice to the students was to always go through the forms in
between classes, from week to week, so that they would actually revise and
consolidate, as well as develop the useful skills gradually, but many of them
preferred to use the forms as a type of general revision before the exam. This
probably resulted in a rushed effort and many were discouraged or overwhelmed
by how much they did not know at that point, as the materials accumulated
from class to class. Thus, although during the semester the number of students
accessing the link and submitting the form was rather constant (about a quarter
of those who attended classes), this number peaked before the exam.

Conclusions
Students’ attitude was generally positive, with some requesting similar such
forms for the next semester. An informal survey indicated that over 70% of
those who actually used the forms found them useful or very useful. The
students were aware of this tool, of its function and many of them used it, some
sporadically, some consistently (approximately 12-15%), with a percentage per
program (approximately half of the total number of students, not just those
attending class regularly) that never used the form in their learning process.
The experiment was a rather moderate success during the semester as it did
not incur the constant involvement that I was hoping for. However, progress
was observed during the final exam compared to the previous year when
the students did not have access to the forms. This time their answers were
comparatively better, more complex, using more specialized vocabulary, both
quantitatively and qualitatively, and they were generally more aware of what
the expectations were. Some types of activities were deliberately placed in the
forms as a preparation for the exam and were indicated as such. So, overall,
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their performance was visibly improved compared to their colleagues from the
previous generation.
Although the forms did not result in the expected high participation by the
students, the fact that they were in fact used by half of them, given that work
on the forms was optional, is in fact an encouraging result. In essence, these
forms are a very useful material, especially for the ESP class where specialized
vocabulary can be targeted with a wide range of activities, numerous options
for multimodality and immediate feedback that can ensure active learning and
long-term retention.
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